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Public Health Goes Global
VIRUSES AND DISEASE KNOW NO BORDERS. Within 
the last year, the Ebola outbreak in West Africa has shown how fast a 
disease can spread—and from one country to the next. It began in Li-
beria, and has moved to Sierra Leone, Guinea, and Nigeria. �e World 
Health Organization reports 17,145 reported cases of Ebola, and ac-
cording to the Center for Disease Control, there have been 6,331  as of 
early December 2014, including one in the United States and six in Mali.

�e field of public health has long been interested in ways to keep 
the public healthy, but “public” today does not just mean in our own 
communities, states, or even our own country, as the recent Ebola out-
break affirms. Many health professionals have recoined “public health” 
to “global health” because health matters to everyone, everywhere. 

Our cover story, “Global Health Matters,” reveals how the field of 
public health is internationalizing and becoming more about global 
health. Faculty and students are going abroad in larger numbers than 
in the past to learn about global health in various international health-
care settings. And for students, learning about global health issues in 
communities abroad will also help them in their future practice in the 
United States with people from diverse cultures.

Much of the work done to internationalize public health is done 
through international partnerships. For example, students who 
participate in one of the University of Utah’s overseas experiential 
programs in global health quickly learn that their role is not to “fix” 
another country’s health problems, but to help the people there 
build the capacity to improve their own lives and create sustain-
able, positive changes in their communities. 

“We’re not going into these countries to save the people there,” 
says Stephen Alder, PhD, codirector of the University of Utah’s 
Global Health Initiative (GHI), which has forged collaborative part-
nerships in Ghana, Peru, Armenia, and India. “�e people in those 
countries don’t need to be saved. What they need is partnerships, 
and so do we,” he says.

Many colleges and universities are increasing not just the num-
ber of international partnerships they participate in, but also the 
breadth and depth of those partnerships. In this issue’s Forum col-
umn, author Susan Buck Sutton offers advice on “Nine Principles for 
Achieving the Full Potential of Collaborative Partnerships.”

Also in this issue is a special supplement about recent trends in 
Irish higher education. Higher education institutions in Ireland are 
connecting widely with universities in other nations to enhance sci-
entific, technological, and economic advancement, which is the topic 
of one story in the supplement, “Partnerships Spur Innovation.” �e 
second feature in the supplement, “Setting Goals for Success,” investi-
gates Ireland’s current assessment of its 5-year strategy for attainment 
in internationalization.   IE 
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Numbers on the Rise

The number of international students enrolled at U.S. higher educa-

tion institutions reached 886,052 in 2013–2014, an increase of 

8 percent over the 2012–2013 academic year, according to 

the International Institute of Education’s (IIE) Open Doors 2014 

report. Accounting for much of the growth is an increase in 

students from China, particularly undergraduate students. 

The top three sending countries, as in 2012–2013, are China, 

India, and South Korea. 

China sent more than 270,000 students in 2013–2014 

(up from just over 235,000 the previous year). The number 

of Indian students studying in the United States jumped 6 

percent to 102,673, ending a three-year trend of declining 

numbers of Indian students at U.S. institutions. Several coun-

tries with national scholarship programs saw significant upticks 

in numbers of students heading to the United States to study. For 

example, Brazil sent more than 13,000 students to the United States, 

an increase of 22 percent over 

2012–2013. And Saudi Arabia 

sent nearly 54,000 students 

to the United States, a 21 percent increase. Kuwait sent more than 7,300 

students, a 43 percent increase. 

The following countries witnessed declines in numbers of stu-

dents coming to the United States in 2013–2014: South Korea, 

Taiwan, Turkey, and Nepal. According to IIE, this is likely due 

to a combination of global and local economic factors as 

well as expanded higher education opportunities at home 

(in some cases).

The number of U.S. students studying abroad for credit in 

2012–2013 rose to 289,408, a 2 percent increase over the previ-

ous academic year. Top destinations were the United Kingdom, 

Italy, Spain, France, and China. Several countries outside of Europe 

experienced significant increases in the number of U.S. students 

studying there—Costa Rica, South Africa, South Korea, Peru, and Thai-

land. Declines were seen in the number of U.S. students studying in China, 

Australia, Argentina, India, Mexico, Ecuador, Israel, Chile, and New Zealand.

Learn more and access additional data at www.iie.org/opendoors. T
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INbrief I N T E R N A T I O N A L  E D U C A T I O N  N E W S ,  V I E W S  &  I N S I G H T S

International 
Students in 
the United 
States Top 

886,000
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Students 
Studying 
Abroad 
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289,000
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Nearly 
$27 Billion 
Contributed to 
United States by 
International 
Students

International students 

and their dependents 

contributed $26.8 

billion to the U.S. 

economy during the 

2013–14 academic 

year, according to 

2014 NAFSA findings. 

This represents an 

8.5 percent increase 

in job support and 

creation, and a nearly 

12 percent increase in 

dollars contributed to 

the U.S. economy over 

the previous academic 

year. Use NAFSA’s 

International Student 

Economic Value Tool 

to access U.S. regional, 

state, and congressional 

district breakdowns at 

www.nafsa.org/eis.

International Collaborative  
Degree Programs Experience  

Progress, Challenges

A new American Council 
on Education (ACE) study 
of international joint- and 

dual-degree programs examines 
how they help U.S. colleges and 
universities develop multidimensional 
global partnerships while revealing 
some challenges, including that 
enrollment in both types of programs 
administered by U.S. institutions 
is skewed toward students from 
the partner country, with limited 
participation by U.S. students.

Mapping International Joint and 
Dual Degrees: U.S. Program Profiles 
and Perspectives finds that nearly half 
of the 134 responding institutions 
have or are in the process of including 
international collaborative degree 
programs in their strategic plans. 
While 15 percent of the responding 
institutions have a specific policy 
in place encouraging establishment 
of international joint degrees, 18 
percent report that they have a policy 
to spur dual degrees.

However, survey data show that 
63 percent of programs enroll only 
students from the partner country. 

Approximately one-third enroll a mix 
of U.S. and international students. 
And just 4 percent of programs 
included in the survey enroll only 
U.S. students.

“�ere are exciting prospects for 
U.S. colleges and universities to use 
collaborative, reciprocal relationships 
with international partners to engage 
their students in international 
education and undertake truly 
comprehensive, integrated 
internationalization efforts,” said Patti 
McGill Peterson, presidential adviser 
for global initiatives at ACE. “But the 
data also highlights the challenges 
of establishing joint and dual degree 
programs and the importance of 
holistic approaches that effectively 
engage students, faculty, and staff 
from both the U.S. institution and its 
international partner.”

�is study is a follow up to ACE’s 
2011 Mapping Internationalization 
on U.S. Campuses survey. For more 
information, visit www.acenet.edu.



CSULB: Transforming Lives
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arts, �lm, and more.

Visit our website to see how we can provide your 
students with a high-quality, affordable education in 
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U Ranked #5 Best Public Regional University 
in the western United States by U.S. News & 
World Report

U Top 10 Most Secure Universities in the 
United States according to Security magazine

U Top 75 Best Value public colleges by The 
Princeton Review, which teamed up with USA 
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U Designated Best in the West by The Princeton 
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U Conditional Admission offered to quali�ed 
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accredited American Language Institute

U Named top 100 Best Values in Public 
Colleges in Kiplinger’s Personal Finance 
magazine

U One of the most internationally diverse and 
welcoming campus environments in Southern 
California

U Top 10 Best Bang for the Buck university by 
Washington Monthly
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Erasmus Study Abroad Alumni  
Get a Jump on Jobs, Careers

S tudents who’ve studied abroad 
under Europe’s Erasmus 
program are better positioned 

to land their �rst job and to enhance 
their career development, according 
to a study examining the effects of 
mobility on the employability and 
competencies of students. 

They also are half as likely to 
experience long term unemployment 
compared with those who do not go 
abroad.

Erasmus Impact Study: Effects of 
Mobility on the Skills and Employability 
of Students and the Internationalisation 
of Higher Education Institutions, 
published in fall 2014, analyses the 
effects of Erasmus student mobility 
in relation to studies and placements 
on individual skills enhancement, 
employability, and institutional 
development. 

It also examines the effects of 
Erasmus teaching assignments 
and staff training on individual 
competencies, personality traits, and 
attitudes, and looks at the program’s 
impact on the internationalization of 
higher education institutions.

The following are among the key 
�ndings of the report:

 n Erasmus students on average have 
better employability skills after a stay 
abroad than 70 percent of all students.

 n Based on their personality traits, 
Erasmus students have a better 
predisposition for employability even 
before going abroad. By the time 
they return, they have increased their 
advantage by 42 percent on average.

 n While 64 percent of employers 
consider an international experience 
to be important for recruitment, on 
average 92 percent are looking for 
“transversal” skills such as openness 
to and curiosity about new challenges, 
problem-solving and decisionmaking 
skills, con�dence, and tolerance 
toward other personal values and 
behaviors.

 n More than one in three students who 
did an Erasmus work placement was 
offered a job by their host company.

 n Students who studied abroad are 
half as likely to experience long-term 
unemployment compared with those 
not going abroad. At �ve years after 
graduation, the unemployment rate of 
mobile students was 23 percent lower 
than for nonmobile students.

“The �ndings of the Erasmus 
impact study are extremely signi�cant, 
given the context of unacceptably 
high levels of youth unemployment 
in the EU,” said Androulla Vassiliou, 
European commissioner for 
education, culture, multilingualism, 
and youth. “The message is clear: 
if you study or train abroad, you are 
more likely to increase your job 
prospects.”

For more information, visit  
http://ec.europa.eu/education/library/
study/2014/erasmus-impact_en.pdf.
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Students to Bene�t from  
New U.S.–China Visa Validity

U.S. and Chinese citizens who regularly 

travel back and forth between the United 

States and China stand to bene�t from a 

new agreement on U.S.–China visa validity.

The United States in November 2014 

extended U.S.–China visa validity for students, business travelers, and 

tourists in an effort to strengthen economic and people-to-people ties 

between the two countries.

Under the agreement, both countries are increasing the validity of stu-

dent and exchange visas issued to each other’s citizens from one to �ve 

years and increasing the validity of short-term tourist and business visas 

from one to 10 years.

As a result, those traveling frequently back and forth between the two 

countries won’t have to apply and pay for visa application fees every year. 

The change will allow students and exchange visitors to return to their 

home countries during school and work holidays more easily.

The changes are expected to affect F-1 and F-2 visas (academic stu-

dents and their dependents), J-1 and J-2 visas (exchange visitors and 

their dependents), B-1 visas (visitor for business), and B-2 visas (visitor 

for pleasure visas).

Chinese student and exchange visitors represent 30 percent of all stu-

dent visas issued worldwide, with Chinese nationals comprising the largest 

group of foreign students in the United States, according to the White House: 

“Students, exchange visitors, and their dependents may now receive multi-

ple-entry visas valid for up to �ve years, depending on their program. This 

will allow American and Chinese students to more easily travel back and 

forth, making foreign study a more attractive option, increasing opportuni-

ties for people-to-people ties, and boosting mutual understanding.”

The agreement took effect on November 12, 2014. More information 

is available on the U.S. Department of State website at http://travel.state.

gov/content/visas/english/general/us-china-agree-to-extend-visas.html.

International Graduate 
Student Enrollment Continues 
to Increase in United States

First-time enrollment of international 
graduate students at U.S. institutions has 
grown for the fifth year in a row, increasing 

8 percent in 2013–14, according to new data from 
the Council of Graduate Schools (CGS). �e data 
reveal a small but noteworthy decline in first- 
time enrollment of students from China, falling  
1 percent in 2014. �is represents the first drop in 
first-time enrollment of Chinese students in U.S. 
graduate programs that has been measured since 
the survey started in 2004.

�e 2014 data also show that:
 n First-time enrollment of students from India 
increased 27 percent in 2014, following a  
40 percent increase in 2013.

 n First-time enrollment of students from Brazil 
increased 91 percent in 2014, following a  
17 percent increase in 2013.

 n First-time enrollment of students from  
South Korea and Taiwan declined 7 percent  
and 8 percent respectively in 2014.
�e report, 2014 CGS 

International Graduate Admissions 
Survey, Phase III: Final Offers of 
Admission and Enrollment, is 
available on the CGS website at 
http://cgsnet.org.

Welcome to  
NAFSA’s New Volunteer  

Member-Leaders 
NAFSA welcomes our new 

volunteer leaders, who took 
o	ce on January 1, 2015. 

Learn more about them at 
www.nafsa.org/2015leaders.



• More than 120 degrees and certi�cates, including 
 Business, Information Technology, Science, Engineering, 
 and Design

• Strong academic support: advising, tutoring, and 
 writing assistance

•	Transfer to great universities across the U.S.A.

•	University programs at huge tuition savings

For more information, contact:
Of�ce of International Student Services
7630 Little River Turnpike, Suite 815, Annandale, VA 22003
703–323–3423 | oiss@nvcc.edu | www.nvcc.edu

NOVA
Study at
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INbrief
NEW RANKING SCHEME

Most A�ordable Online 
Colleges and Universities 

A
new ranking system for U.S. 

colleges and universities 

that focuses on a�ordabil-

ity ranks more than 180 online 

institutions based on a combina-

tion of factors, including student 

value, price, and reputation. 

The rankings, developed 

by Edudemic, an education 

technology website, are based 

on rankings in U.S. News and 

World Report’s 2014 Best 

Online Bachelor’s Programs. 

Working from this list of schools, 

Edudemic then analyzed and 

ranked the institutions based on 

the following factors: retention 

rate, graduation rate, resident 

(in-state) price score, resident 

(out-of-state) price score, and 

breadth of o�ering score.

According to Edudemic, these 

are the top 10 Most A�ordable 

Online Schools for 2014:

 nOregon State University

 nAmerican Public University 
System

 nUniversity of Florida

 nOld Dominion University

 nFlorida International University

 nWestfield State University

 nUniversity of Arkansas

 nUniversity of Missouri

 nMoody Bible Institute

 nFort Hays State University

For more information, 

visit www.edudemic.com/

a�ordable-online-colleges/.

Journal of Studies in  
International Education

The November 2014 issue of the 
Journal of Studies in Internation-

al Education (JSIE) illustrates various 
aspects of internationalization across 
different dimensions of international 
activity and in various national and 
regional contexts. Featured articles in-
clude the following:

 n “English as the Lingua Franca in 
Transnational Higher Education: 
Motives and Prospects of Institutions 
�at Teach in Languages Other �an 
English”—Stephen Wilkins of Plym-
outh University and 
Jolanta Urbanovič 
of Mykolas Rom-
e r i s  Un i v e r s i t y 
explore the motives 
of universities for es-
tablishing campuses 
abroad that deliver 
degree programs in 
languages other than 
English, drawing on 
seven institutional 
case studies from 
around the world.

 n “Motivations and Decision-Mak-
ing Processes of Mainland Chinese 
Students for Undertaking Master’s 
Programs Abroad”—Qi Wu of the 
University of Reading looks at the 
motivations of mainland Chinese 
students behind selecting courses 
and study locations in the United 
Kingdom, based on analysis of a case 
study undertaken at three British 
universities.

 n “�e New Sphere of International 
Student Education in Chinese Higher 
Education: A Focus on English-Me-
dium Degree Programs”—Chiharu 

Kuroda of Kobe University examines 
the current features of English-me-
dium instructed master’s degree 
programs for international students 
in Chinese higher education.

 n “The Importance of Place for 
International Students’ Choice of 
University: A Case Study at a Ma-
laysian University”—Jasvir Kaur 
Nachatar Singh of Monash Univer-
sity and La Trobe University and 
Jan Schapper and Gavin Jack of La 
Trobe University provide insights 

into the crucial role 
of place in the study 
destination choices 
of a group of interna-
tional postgraduate 
students enrolled at a 
Malaysian university.

 n “Chinese  Stu-
dents’ Choice of 
Transnational Higher 
Education in a Global-
ized Higher Education 
Market: A Case Study 
of W University”—

Wenhong Fang of Dalian University 
of Foreign Languages and Shen Wang 
of Shanghai Jiaotong University study 
Chinese students’ choice of transna-
tional higher education in the context 
of the higher education market. 

NAFSA is one of several organiza-
tions that sponsors the journal. NAFSA 
members can subscribe to a full year 
of access to the online Journal of Stud-
ies in International Education at a 
discounted annual rate of $15 (a $90 
value). For subscription information, 
visit www.nafsa.org/jsie. subscription 
information, visit www.nafsa.org/jsie.  
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Women in the rural, tribal communities 
south of Mysore, India, often walk long 
distances each morning to obtain their 

families’ daily supply of clean water for drinking, 
cooking, and cleaning. After filling their large 
pots with water from the distant well, the women 
balance the containers on the tops of their heads 
for the long walk home. 

Melissa White visited one of these commu-
nities while she was an undergraduate student 
participating in the University of Minnesota 
(UM) Global Future Physician Seminar in India. 
Prior to White’s visit, a charity group drilled a well 
in one of the communities to improve sanitation 
and provide the local residents with a ready sup-
ply of clean water. But the women continued their 
long walks to obtain water at the distant well. 

“Because the women walked together to the 
well, it was an opportunity for them to talk and 
socialize. �ey didn’t want to give that up,” says 
White, now a first-year medical student at UM. 

For White, the women’s boycott of the new 
well so that they could continue their group walks 
illustrates the non-medical influences on people’s 
health. “�e women likely have been walking to-
gether to the well for generations,” she adds.

Public health, or “global health,” as many 
refer to the discipline when it involves health-
care issues around the world, is fast becoming 
internationalized. As the world becomes more 
diverse, health professions are recognizing that 
their students’ patients will come from all over 
the world—not just born and raised in their own 
communities. Also, as travel is more frequent, 
illness and disease can move faster across bor-
ders than in the past, and so public health has 
become a global issue. Many higher education 
institutions are taking the lead to prepare their 
students with a firsthand education in global 
health in various international healthcare set-
tings. And for students, learning about global 
health issues in communities abroad will also 
help them in their future practice in the United 
States with people from diverse cultures.

Students and faculty in health professions 
are increasingly going abroad to learn 
about public health issues and learning  
new ways of care to improve global health.

Global Health  Matters
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Learning Social and Cultural 
Determinants of Health
UM’s seminar in India is designed to “help premed and 
prehealth students to learn about the social and cultural 
context of health and medicine,” says Tricia Todd, MPH, 
assistant director of the UM Health Careers Center. “Un-
derstanding the context of health is essential to being a 
global health professional today,” she adds.

Todd, who cofounded the UM seminar in India in 
2012, uses the term “prehealth” to describe undergradu-
ates who are considering careers in nursing, public health, 
or one of the other nonmedical health professions. 

When Todd and her UM colleagues review undergradu-
ate students’ applications to participate in the annual global 
health seminar in India, they give first preference to UM stu-
dents who have taken the university’s Future Physician series 
of three courses on medicine in the twenty-first century, life 
and work of today’s physicians, and 35 hours of volunteer 
experiences in the field. Todd considers the seminar in India 
as the fourth course in the Future Physician series. Participa-
tion in the India seminar is limited to 26 students. 

�e seminar, which occurs over two weeks during the 
university’s winter break, is based at the Vivekananda In-

stitute of Indian Studies (http://www.viis.in) (VIIS), and 
includes classes as well as field visits to tribal and rural 
areas of the Mysore district. In addition to two UM physi-
cians, the students’ instructors are eight Indian doctors. 
During the seminar, the students learn about the cultural 
and environmental context of health and medicine by 
visiting ancient temples, schools, rural development proj-
ects, and water resource utilization projects.

While in India, the UM students visited two hospitals, 
one government-operated, and the other private. “�e 
two different hospitals illustrated the huge disparities in 
the Indian health system. It was eye-opening,” says Rachel 
Lee, now a first-year UM medical student. “At the public 
government-run hospital, hundreds of people were wait-
ing to be admitted to the wards. �at was not the case at 
the private hospital whose facilities were nicer than what 
you often see in the U.S.” 

GLOBAL AMBASSADORS FOR PATIENT SAFETY

Instructing Students to Observe, 
Not Practice

S everal years ago, Tricia Todd, 
MPH, was alarmed when she 
read the personal statements 

in many students’ applications to 
attend the medical school. While 
participating in overseas experiential 
learning programs, the students 
wrote that they had delivered babies, 
surgically sutured skin wounds, 
pulled patients’ teeth, and performed 
other medical procedures for which 
they were not trained. 

“Their statements indicated that 
the students were proud of what they 
did,” says Todd, assistant director 
of the University of Minnesota (UM) 
Health Careers Center. The students 
just didn’t realize, she adds, that they 
could have harmed themselves and 
the patients.

Collaborating with the UM’s 
Learning Abroad Center, Todd 
developed an interactive online 
educational workshop about what 
unlicensed preprofessional students 
can and can not do during their 
health-related experiential programs 
in other countries. 

Although initially designed for UM 
students, the Global Ambassadors 
for Patient Safety workshop (http://
www.healthcareers.umn.edu/online-
workshops/gaps/) is freely available 
to other universities, says Todd. Yale 
University is among the institutions 
whose websites link to the UM online 
module.

In addition to helping prepare 
them for health-related overseas 
experiences, the UM workshop 

Several University of Minnesota students view one of the 
Swami Vivekananda Youth Movement Hospital's  public health 
engineering project—a latrine.  It is used to teach community 
members how to build their own latrines.
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At the beginning or end of each day, the students 
and their instructors met for what Todd describes as 
a “debrief and reflection,” to discuss their observations 
about the health challenges specific to Mysore and 
India’s rapidly developing economy. �e students and 
faculty members also compare health care in India and 
the United States.

In addition to improving their understanding of the 
cultural and social determinants of health, the seminar 
helps the students “to be clearer about what they want to 
do in their careers,” says Todd. “When the students return 

from India, we see many who decide to go into medicine 
and some who decide not to. And, that’s okay.

“Some students who had wanted to be physicians de-
cide to go into other fields such as public health policy, in 
which they believe that they could have a broader impact,” 
she adds. Other students, such as White and Lee, are even 
more committed to medicine but now want to specialize 
in primary care for underserved populations.

“Coursework introduces students to new ideas,” says 
Todd. “Experiential programs help them learn at a deeper 
level.”

reminds students about their own 
limitations and educates them about 
the legal and ethical boundaries of 
their interactions with patients. “If 
you’re not quali�ed to do something 
here, why would it be okay for you to 
do it abroad?” Todd says.

Melissa White and Rachel Lee, 
�rst-year medical students at UM, 
agree. As premed students, both 
participated in the university’s 
seminar in India.

UM students who complete 
the online workshop receive a 
certi�cate that states that they 
are unlicensed preprofessionals 
who should not be providing 
direct patient care. Students are 
encouraged to give their certi�cates 
to of�cials of their overseas host 
organizations who may not realize 
that their visitors are not trained 
and licensed to provide medical 
care. It has not been unusual for U.S. 
students to be asked or expected 

to perform procedures that they are 
not yet allowed to conduct at their 
home institutions in the United States

A student’s role in health care 
settings should be to observe 
and learn, says Todd. Jessica 
Evert, MD, executive director of 
Child Family Health International 
(CFHI), concurs. Speaking at the 
Colloquium on Internationalizing 
Education for the Health Professions 
at NAFSA’s 2014 Annual Conference, 
Evert commented, “The roles of 
preclinical learners should include 
observation and re�ection in clinical 
settings,” said Evert. “Programs 
that give students a false sense of 
accomplishment during several 
weeks abroad do not serve them 
in understanding the exceedingly 
complex picture of global health and 
wellness.” Evert is a member of the 
clinical faculty at the University of 
California-San Francisco, Department 
of Family and Community Medicine.

To guide of�cials of host 
institutions, Todd recently developed 
an online tool that will provide 
information about what premed 
students should and should not do 
during their experiential programs 
in other countries. The guidelines 
will be part of an online toolkit to be 
posted by the end of 2014 on the UM 
website and freely available for other 
universities to use. 

The ethical risks of overseas 
experiential learning programs 
particularly in resource-poor 
countries prompted a group of 
international leaders in health and 
ethics to establish the Working Group 
on Ethics Guidelines for Global 
Health Training (WEIGHT), published 
in 2010 in the American Journal of 
Tropical Medicine and Hygiene. These 
guidelines are designed for leaders 
of overseas learning programs for 
medical students and other students 
in the health professions.

University of 
Minnesota 
students and 
faculty visit 
Vivekananda 
Teacher Training 
and Research 
Center in India.
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Working in Ghana: 
“They Don’t Need To Be Saved”
Students who participate in one of the University of Utah’s 
overseas experiential programs in global health quickly 
learn that their role is not to “fix” another country’s health 
problems, but to help the people there build the capacity 
to improve their own lives and create sustainable, positive 
changes in their communities. 

“We’re not going into these countries to save the 
people there,” says Stephen Alder, PhD, codirector of the 
University of Utah’s Global Health Initiative (GHI), which 
has forged collaborative community development part-
nerships in Ghana, Peru, Armenia, and India.

“�e people in those countries don’t need to be saved. 
What they need is partnerships, and so do we,” he points out. 

U of U’s international partnerships provide oppor-
tunities for the university’s graduate and undergraduate 
students in public health, medicine, and other disciplines 
to learn firsthand about global health, conduct public 
health research, and participate in the university’s service 
mission, adds Alder, who also is chief of the Division of 
Public Health and professor of Family and Preventative 
Medicine at the University of Utah as well as president of 
the Association of Accredited Public Health Programs.

Alder also is a member of the Association of Schools 
and Programs of Public Health (ASPPH) task force on 

STEPHEN ADLER

A University of Utah student 
takes notes during meeting 
with Barekuma community 
resident (right). Serving 
as translator and research 
collaborator is a medical 
student (center) at Kwame 
Nkrumah University School of 
Medical Sciences in Ghana.
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“Framing the Future: �e Second 100 Years of Public Edu-
cation for Public Health.” Not surprisingly, the task force’s 
recommendations for the undergraduate and graduate de-
gree programs call attention to the value of international 
learning experiences such as the University of Utah’s 
Global Health Initiative. Unlike their predecessors, future 
public health professionals must be knowledgeable about 
the health and healthcare of communities and countries 
outside their geographical borders. 

In 2014 University of Utah students participated in 
GHI’s community development partnership projects in 
Ghana, Peru, and Armenia. (GHI’s new program in In-
dia will begin in 2015.) �e students were selected based 
on their applications. Prior to leaving the United States, 
they attended orientation sessions about the countries 
that they would be visiting and their in-country project 
activities. �e University of Utah faculty member who 
is the project’s leader accompanied the students. When 
they returned, the students earned course credits for their 
work in the GHI program.

For many students, participating in these three-week 
summer programs can be transformative, says Alder. “I’ve 

not seen a single experience impact a student’s career as 
much as these experiential programs do. �e students’ 
perspectives about the world change,” he explains. “�ey 
often reconsider their career plans and think more about 
how they can do the most good, rather than how they can 
earn the most money.”

�e oldest and most active GHI partnership is the Gha-
na-Utah Connection (GhUC), which began more than 10 
years ago in the West African country’s rural Barekuma area. 
Home to about 2,500 villagers, Barekuma is located about 
15 miles outside Kumasi, Ghana’s second largest city. Like 
many other rural villages in Ghana, Barekuma was burdened 
with malaria and other communicable diseases as well as 
inadequate sanitation, contaminated water, and poverty. 

In Ghana, GHI created a partnership model that em-
phasizes collaboration with leaders and members of the 
Barekuma community as well as local government offi-
cials and the country’s own experts in medicine and public 
health. GHI’s partners in Ghana include faculty and students 
at the country’s Kwame Nkrumah University of Science and 
Technology (KNUST), the KNUST School of Medical Sci-
ences, and Komfo Anokye Teaching Hospital, all in Kumasi.

International partnerships provide opportunities for the university’s 
graduate and undergraduate students in public health, medicine, and 
other disciplines to learn firsthand about global health, conduct public 
health research, and participate in the university’s service mission.

P
H

O
TO

 C
O

U
R

T
E

SY
 O

F
 B

R
Y

N
N

 F
O

W
L

E
R

University of Utah students (including Brynn Fowler (front row in pink shirt), a student in the University 
of Utah’s MPH degree program and medical students at the Kwame Nkrumah University of Science 
and Technology (KNUST) School of Medical Sciences. The University of Utah students worked with the 
KNUST medical students in community-based research projects.  The group is shown at the Barekese 
Community Health Center, one of the sites of the University of Utah’s research projects in Ghana.
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GHI’s partnerships are decidedly nonpaternalistic. “We 
are guests in these communities. It’s not our voice, but 
the community’s voice that guides us in identifying what 
needs to be addressed,” says Alder.

To determine the Barekuma community’s voice, Uni-
versity of Utah faculty and students assessed the local 
population’s health needs through surveys of community 
members and leaders. By talking directly with the com-

Brynn Fowler (left) a student in the MPH degree program 
at University of Utah, with two medical students at Kwame 
Nkrumah University of Science and Technology (KNUST) 
School of Medical Sciences and Komfo Anokye Teaching 
Hospital. The Ghanaian students served as translators and 
research collaborators.

“ We are guests in these 
communities. It’s not our voice, 
but the community’s voice that 
guides us in identifying what 
needs to be addressed.”

munity, they also compiled an inventory of available public 
health resources. �e results of the needs assessment survey 
and inventory were discussed with Barekuma tribal chief 
Nana Joseph Tabiri, the tribal elders, and other community 
leaders. Together they decide GHI’s priority projects. 

STEPHEN ADLER
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L. Scott Benson (standing), 
PhD, MD, MPH, co-director 
of the University of Utah’s 
Global Health Initiative, 
meets with a group of 
residents in the Barekuma 
community.
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In partnership with GHI, the Barekuma community 
has obtained the following:
n Funding and building materials to construct two K–9 
schools. 
n A community bathroom facility and sewer system so 
that villagers no longer use an open pit covered with 
boards as their toilet. 
n A community-based medical clinic that emphasizes 
early detection and treatment of diseases. 
n Healthy Families Initiative, a program based on Ghana’s 
plan for health care that places community health nurs-
es in local clinics.
n An economic development grant that enabled villagers 
to form a cooperative and obtain a loan from a local bank 
to purchase and cultivate an empty five-acre plot of land. 
�e cooperative now has a revenue-generating grove of 
400 orange trees. 

Because the partnership is designed to foster commu-
nity-level self-reliance, villagers, not GHI faculty and staff, 
constructed the schools, bathroom, and clinics and plant-
ed the orange grove. “Our philosophy has been that we 
don’t go take charge of a system or a program, but we offer 
support as a partner, mentor, and sometimes a technical 
adviser,” Alder says. “However, we also go there to learn.”

While in Ghana, University of Utah faculty and stu-
dents conduct community-based research on such topics 
as the micronutrients in mothers’ diet, hygiene education 
among school-age children, and the prevalence of diseas-
es ranging from high blood pressure to malaria. Brynn 
Fowler, a student in the MPH. degree program at the 
University of Utah, says she was surprised by how much 
she enjoyed the research. “�ere is a significant amount 
of work that goes into the research process and that can 
provide its share of challenges, but I found it to be such a 
rewarding and exciting process. It was really a transforma-
tive experience to get to go into a country with a research 
question and spend three weeks investigating it,” she says.

Fowler, who is now analyzing data from the Ghana 
study, also discovered the role of culture in determining 
people’s views of health and disease. “When you go into 
a country like Ghana and see how rampant the health 
concerns such as malaria are, it is easy to assume that it 
represents a significant health burden,” Fowler says. “Upon 
talking to residents of rural communities, we learned that 
they tend to see an issue such as malaria like we in the U.S. 
see the common cold—a part of normal life. All in all, the 
state of public health in any country is a multifaceted issue 
that is influenced on multiple levels.”

Alder also sees the similarities between the people 
of Ghana and Utah. For example, the rural areas of both 

Utah and Ghana have relatively few physicians, hospitals, 
and clinics. As a result, the people who live in both areas 
may not seek health care until serious disease complica-
tions develop. In collaboration with its Ghanaian partners, 
the KNUST School of Medicine and Komfo Anokye 
Teaching Hospital in Kumasi, GHI trained a group of 
Barekuma residents to serve as community health work-
ers. Because they have been trained to recognize the early 
signs and symptoms of commonly occurring disorders in 
the population, the community health workers can help 
and encourage their fellow residents to seek health care 
before serious disease complications develop. 

Based on the success of the community health work-
ers program in Barekuma, Alder says that the University 
of Utah’s Division of Public Health is helping to develop 
a similar program for the rural areas of Utah. However, 
in the Utah program, the community health workers are 
referred to as health coaches, and they focus on issues 
important to the United States, such as nutrition.

Over the past 10 years, the University of Utah’s activi-
ties in Ghana have increased. Alder and his colleagues are 
helping to guide the design of academic and administra-
tive programming at the country’s new Ensign College of 
Public Health, located on the outskirts of Kpong. Alder 
serves as a member of Ensign’s Board of Directors.

A publication of NAFSA: Association of International Educators, 2014 
This publication is available on the NAFSA website at www.nafsa.org/epubs

Internationalizing Education for  the Health Professions
 

By Cathy Yarbrough

Resource on  
Health Care Internationalization
Internationalizing Education for the Health 
Professions, an e-publication developed by NAFSA 
based on the Colloquium on Internationalizing 
Education for the Health Professions that was 
held at the 2014 NAFSA conference in San Diego, 
California, is available at www.nafsa.org/iehealth. 



Developing Leaders 
in Global Health

F or the past three summers, 
Richard J. Schuster, MD, MMM, 
director of the Center for Global 

Health at the University of Georgia 
(UGA), has taught his Comparative 
Health Systems course at the 
University of Haifa’s (UH) School of 
Public Health in northern Israel. 

Sitting in the classroom with 
Schuster at his summer 2014 class 
were graduate students from both 
UGA and UH. The UGA students 
had traveled to Israel to enroll in 
UH’s novel Developing Leaders in 
Global Health Systems summer 
academic program, a product of the 
partnerships that the two universities 
forged in 2011.

The Developing Leaders program 
is designed to identify and prepare 
individuals for future leadership 
roles in global health, says Schuster, 
professor of health policy and 
management at UGA’s College of 
Public Health. 

“The students eventually will 
lead global health organizations,” 
says Schuster. Thus, the program 
introduces the students to the World 
Health Organization, U.S. Centers for 
Disease Control and Prevention, and 
other global health groups.

In addition to leadership skills, the 
students learn how Israel and other 
countries organize and deliver health 
care to their citizens, Schuster says. 
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Students from both the University of Georgia 
and the University of Haifa in Israel participate 
in an orientation at the to the “Developing 
Leaders in Global Health Systems” summer 
academic program in 2014.
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“Israel has a successful health care 
system that could be viewed as a 
model for the U.S. and other countries 
that are seeking best practices in 
health care,” he says. “With universal 
health care at a reasonable cost and 
with fewer health disparities, Israel 
has better health delivery outcomes 
than the U.S.”

Amelia Watson is among the 
students in UGA’s MPH. degree 
program who have completed the 
Developing Leaders in Global Health 
Systems program. “The experience 
provided a fresh perspective on 
healthcare delivery in each country 
and how this relates to global health,” 
says Watson. “I learned about how 
various countries around the world 
are making improvements to how 
they deliver healthcare. One of the 
most important things we learned 
was that for these improvements 
to be effective, they should not be 
imposed. Instead, they should be 
re�ective of the people’s desires.”

Because the Developing Leaders 
curriculum includes four courses, 
the U.S. students spend 8 to 10 
weeks in Israel. Schuster teaches two 
courses while another UGA professor 
and a UH faculty member are the 
instructors for the other two classes.

Students can sign up for an 
optional 300-hour internship at 
one of Israel’s health agencies. 

Internships provide students with 
hands-on experiences and help 
create connections with Israeli health 
professionals, says Schuster.

Future leaders in global health 
will bene�t from the international 
connections that they will make during 
the Developing Leaders program, 
says Schuster, who envisions that 
future health leaders will tap these 
connections to identify examples of 
best practices that can be used to 
improve health care delivery and 
outcomes in their own countries.

Watson says, “The program has 
fostered lifelong friendships and 
professional relationships that will 
undoubtedly provide me support in 
[my] future career and endeavors.”

The Developing Leaders program 
is open to students with bachelor’s 
degrees who plan to pursue 
careers in public health, health 
care administration, health services 
research, medicine, international 
affairs, and health policy and public 
administration. Students are allowed 
to take fewer than four courses. 
Those who complete the entire 
curriculum earn 12 graduate credit 
hours at UGA or UH.

Sitting in the classroom with 
Schuster were 15 UGA and UH 
students. However, thanks to 
videoconferencing technology, his 
lecture was heard in real time by 

several UGA students who were 
sitting in a classroom on the Athens, 
Georgia, campus of the university. For 
the students in the United States, the 
class began at 9:00 a.m. For the UGA 
and Israeli students in Haifa, it was 
4:00 p.m.

The UGA students in Athens were 
able to see and hear Schuster and 
their fellow classmates in Haifa and 
to ask questions. The teaching as well 
as the practice of global health has 
become globalized, Schuster notes.

Based on students’ positive 
responses to the Developing Leaders 
summer program, UH in fall 2015 
will launch a three-semester MPH 
degree program that will be based 
in Haifa but will be international in 
scope. Like the summer program, the 
new MPH curriculum will be taught 
in English. The third semester of the 
MPH program will include the current 
Developing Leaders coursework. 
UGA will be one of UH’s international 
partners in the new program, says 
Schuster.

Schuster says that he hopes 
students throughout the world will 
apply for the new MPH program at 
UH. The Developing Leaders summer 
program is open to non-UH and 
non-UGA graduate students. In fact, a 
medical student at Utrecht University 
in The Netherlands traveled to Israel 
to join the summer 2014 program.

“ The experience provided a fresh perspective on healthcare delivery  
in each country and how this relates to global health.  
I learned about how various countries around the world are making  
improvements to how they deliver healthcare.”
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Students 
from both the 
University of 
Georgia and 
the University 
of Haifa at the 
Galilee Medical 
Center during 
the “Developing 
Leaders in Global 
Health Systems” 
summer academic 
program in 2014.
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Tips for Creating 
Interprofessional 
Global Health Teams 
for Programs Abroad 

 n  Develop a shared vision of the project or 
assignment.

 n  Empower all group members and place 
importance on team, rather than individual, 
success.

 n  Engage other team members in shared 
decisionmaking.

 n  Understand the process of group 
development (forming, norming, 
brainstorming, and performing).

 n  Understand that the cultural background 
of di�erent team members a�ects team 
formation and dynamics.

 n  Apply concepts of transdisciplinary 
collaboration to teamwork.

 n  Use conflict management skills to manage 
disagreement within the team.

 n  Use basic negotiation techniques when 
appropriate to develop and work toward 
shared goals.

 n  Identify which global health issues require 
or could benefit from an interprofessional 
approach.

 n  Subordinate personal interests to the goals 
of the team, needs of the in-country partner, 
and requirements of the partnership.

 n  Understand how individual characteristics 
and expectations influence team dynamics.

 n  Reflect on the influence of professional 
cultures or “tribes” on training and jargon, 
and minimize barriers this may create to 
team development.

This information was provided by Jody 
Olsen, director of the University of Maryland-
Baltimore’s Center for Global Education 
Initiatives, in her presentation during the 2014 
NAFSA Conference Colloquium on Public 
Health.

Teaching Team-Based Health Care
Overseas experiential learning programs in global health traditionally have 
not combined students from different disciplines—such as nursing, dentistry, 
pharmacy, and medicine—into the same study abroad project.

In 2014 the University of Maryland-Baltimore (UMB) campus launched 
what may be the first university-based program to support short-term inter-
professional experiential projects in global health that bring together students 
from different professional schools. In addition to a faculty member, each 
funded project included two students from different schools. UMB’s profes-
sional schools are medicine, nursing, dentistry, pharmacy, law, and social work.

“We have to prepare students to function in their specific professions as 
well as interprofessionally,” says Jody Olsen, PhD, director of UMB’s Center 
for Global Education Initiatives. 

Each faculty-student project in 2014 was funded by a $10,000 UMB grant 
to help cover transportation and related expenses. �e nine funded projects, 
which were selected through peer competition, were conducted in China, 
Gambia, Kenya, Malawi, the Philippines, Rwanda, and Zambia. A total of 10 
faculty members and 35 students participated. 

Topics of their research projects, which were based on the faculty members’ 
ongoing health studies, ranged from “Examining Palliative Care in China” to 
“Malaria Prevention in School-Aged Children in Rural Malawi.” Headed by 
a School of Nursing faculty member, the research project in China involved 
three students from the Schools of Social Work and Medicine. �e three stu-
dents who participated in the Malawi project were enrolled in the Schools of 
Medicine, Pharmacy, and Law. �eir project leader was a School of Medicine 
faculty member.

�e faculty-staff IPE grants program in global health, which UMB will renew 
in 2015, reflects UMB President Jay A. Perman, MD’s support of IPE in the 
health professions. A pediatric gastroenterologist, Perman practices and teaches 
team-based health care to students each week at a pediatric clinic at UMB. His 
students are in medicine, pharmacy, nursing, dentistry, social work, and law.

With Perman’s support, Olsen and UMB colleagues sponsored an October 
2013 roundtable discussion of key IPE global health competencies in didactic 
and experiential learning in the health professions. �e 42 global health leaders 
invited to that meeting also discussed how the key IPE global health competen-
cies should be incorporated into students’ education to prepare students for 
multidisciplinary collaborations as global health professionals. 

�e one-day meeting, “Global Health Inter-professional Council Roundtable,” 
will be summarized in a paper coauthored by Olsen and scheduled for publica-
tion in the December 2014 edition of the Journal of Law, Medicine & Ethics.  IE

CATHY YARBROUGH is a freelance writer in San Diego, California. 

“ We have to prepare students to function 
in their specific professions as well as 
interprofessionally.” 



SPEND A SUMMER IN
NTU SINGAPORE
AND STEP UP TO THE WORLD

The future’s hot in Asia! For an education that 
prepares your students for the new global reality, 
spend an enriching summer in Asia’s most 
exciting hotspot – Singapore!

A bustling cosmopolitan city that offers a 
world-class living environment, Singapore is the 
fourth leading financial centre in the world.

It is also where the fastest-rising university in the 
world’s top 50, Nanyang Technological University 
(NTU), will help them blaze a global trail. 

Our faculty and research staff is engaged in 
knowledge creation and cutting-edge research. 
Coming from 80 countries, they bring to NTU 
their multicultural perspectives and innovative 
teaching methods. More significantly, they offer a 
well-rounded curriculum with excellent balance 
between practical and theoretical applications. 

Through Global Education and Mobility (GEM) 
Trailblazer summer programmes, your students 
will experience a truly unique Asian adventure at 
NTU – a global institution in the heart of Asia.

Get ready for summer!
Visit www.ntu.edu.sg/summerNTU
or email summerNTU@ntu.edu.sg 

SUMMER PROGRAMMES FOR 2015 (May-July)  

• Chinese Language and Cultural Studies 

• Entrepreneurship & Innovation Asia (4 courses)

• Writing the New Silk Road (4 courses)

• Success in the Globalised Marketplace (9 courses)

All courses are credit bearing
Application deadline: March 2015

www.ntu.edu.sg 



T
H

IN
K

S
TO

C
K

/ 
S

H
U

T
T

E
R

S
TO

C
K

26   INTERNATIONAL EDUCATOR  JAN+FE B.15

T   - -    as institutional 
needs and interests vary dramatically due to size, resources, student population, and mission. Some 
strategies for successful campus internationalization, however, are the same regardless of institutional 
type. �ese include finding ways to engage faculty and staff, developing mutually beneficial part-
nerships, providing students with international learning opportunities on campus and abroad, and 
integrating an international focus into existing curricula. Cross-campus collaboration that engages 
multiple stakeholders is another common theme. Fitting these to the individual circumstances of 
the institution is the key to developing successful strategies for comprehensive internationalization.

De�ne What Internationalization 
Means for Your Campus
Beloit College, a small liberal arts institution in Wisconsin, 
involved multiple stakeholders in the conversation when 
they embarked on the path to internationalization. “When 
we decided to move from a reliance on student mobility as 
a stand in for international to institutional transformation 
through internationalization, we held collegewide discus-
sions to discuss concepts and strategies and to define what 
internationalization should look like at Beloit College. �is 
led to the development of an international education mis-
sion statement and learning goals for study abroad, and 
sent the message that everyone had a stake in the college’s 
internationalization,” says Elizabeth Brewer, director of in-
ternational education at Beloit. 

Daniel J. Paracka, director of education abroad at Ken-
nesaw State University (KSU) in Georgia, advises senior 
international officers and others charged with promoting 
internationalization on campus to seek to understand the 
specific culture and context of their institution. “Don’t ap-
ply a cookie-cutter approach. Develop a specific strategy 
based on the unique characteristics of your campus and 
community,” he says. 

KSU has leveraged the quality enhancement plans 
(QEP) they used as part of their accreditation process 
to help define what internationalization means for their 
campus. “One of the most important and influential as-
pects of this process has been a focus on articulating the 
meaning of global engagement and intercultural compe-
tence,” Paracka says.

Comprehensive internationalization strategies can be designed 
to fit campuses of every description.

BY CHARLOTTE WEST

T     M 
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Furthermore, he adds that using the QEP as a mecha-
nism for internationalization “demonstrated the importance 
of assessment as a mechanism for engaging academic de-
partments in meaningful discussions about global learning.”

KSU has subsequently focused its internationalization 
strategy on helping students develop intercultural com-
petence. Like Beloit, they have engaged in campuswide 
conversations and continually evaluate their interna-
tional programs. “We have approached international 
education from every angle we can think of in order to 
make it more accessible and meaningful. Most impor-
tantly, we have repeatedly and intentionally engaged in 
long-term strategic planning and continuously conduct 
program reviews to assess the ongoing effectiveness of 
our internationalization efforts. We have emphasized and 
invested in professional international education develop-
ment opportunities for faculty and staff, have focused on 
curriculum development and student learning outcomes, 
have involved students by asking them through surveys 
and other means for their input and support, developed 
a broad array of education abroad options, and provide 
numerous cocurricular programs focused on global learn-
ing and community engagement,” Paracka explains. 

Similarly, Bellarmine University, a small private lib-
eral arts college in Louisville, Kentucky, has also linked its 
internationalization efforts to the development of intercul-
tural competence among its students. When Bellarmine 
launched its strategic plan in 2008, for example, faculty 
across campus voted to establish learning outcomes in 
terms of the knowledge, skills, and attitudes that were 

desirable for a twenty-first century Bellarmine graduate 
across all disciplines. Bellarmine also has its students take 
part in an annual Intercultural Development Inventory 
(IDI) and Global Perspectives Inventory (GPI) to assess 
and monitor their intercultural development over their 
four-year undergraduate experience. �is helps determine 
whether or not the institution is meeting established learn-
ing outcomes and helping its students develop the desired 
intercultural competence.

At Columbus State University (CSU), an urban cam-
pus in Columbus, Georgia, internationalization efforts have 
been focused on providing students with multiple points of 
contact with international learning experiences throughout 
their entire undergraduate career. “We started with parts 
of a comprehensive strategy and then built the other com-
ponents to try to bring the process to a full circle. We want 
students to have an experience with global education from 
the time they are freshmen through their whole time on 
our campus,” says Neal McCrillis, director of the Columbus 
State University Center for International Education.

McCrillis adds that any internationalization strategy 
has to be tailored to the particular institution: “You can 
look at what everyone else does, but it has to work on 
your campus.”

Engage Faculty
A hallmark of many successful internationalization 
strategies is faculty engagement. Experts argue that it is 
essential to get faculty on board with efforts to promote 
global opportunities. Faculty involvement is key to both 
impacting the curriculum as well as creating a campus 
culture that supports internationalization. 

Bellarmine’s efforts to engage faculty have been twofold: 
(1) recruiting faculty champions (called “liaisons”) in each 
of the academic units and (2) introducing new faculty to 
international opportunities at Bellarmine as soon as they 
arrive on campus. “I meet with all new faculty as a group, 
followed by individual appointments prior to the start of 
the semester. Approximately six weeks into the beginning 
of the academic year, we offer a faculty ‘lunch and learn’ 
seminar for the entire campus and have the new faculty 
joined by seasoned faculty leaders from across the campus, 
experienced in travel, teaching, research, and accompanying 
students abroad. �is has traditionally been quite successful 
in that it builds intrinsic motivation and an ‘I can and will do’ 
attitude among the new faculty from the start,” Bosley says. 

She adds that Bellarmine offers generous stipends for 
the development of new international initiatives both on 
campus and abroad. As a result, Bellarmine’s faculty en-
gagement abroad has doubled over the course of five years. 

INTERNATIONAL EDUCATOR  JAN+FE B.15

campus and abroad. As a result, Bellarmine’s faculty en
gagement abroad has doubled over the course of five years. 
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Indiana University–Purdue University Indianap-
olis (IUPUI) is another institution that offers funding 
to encourage faculty to engage internationally. Ac-
cording to Gil Latz, associate vice chancellor for 
international affairs, IUPUI offers an international 
development fund for faculty to seek seed funding 
for research projects, a travel grant for faculty and 
staff who participate in school-approved interna-
tional undergraduate student recruitment efforts, 
and program development grants that allow faculty 
to explore the academic and logistical arrangements 
for prospective faculty-led study abroad programs.

At Beloit, Brewer says that their focus on faculty 
development has been beneficial not only for the 
instructors involved but also for the students they 
teach. “Our real achievement in terms of internation-
alization… is the decision to concentrate on faculty 
development, which has led to considerable innova-
tion in teaching and has also meant that students across 
the campus have the opportunity to engage with the wider 
world in their courses, even if they never leave the U.S.,” 
she explains. 

For example, a group of faculty worked with the interna-
tional office to create a Caribbean initiative, which brought 
guest speakers and performers to campus and ultimately 
led to a faculty reading group focused on Cuba. With sup-
port from Beloit’s Weissberg Program in Human Rights, the 
group spent 10 days in Cuba in January 2014. One partici-
pant returned to Cuba in summer 2014 to study Spanish 
and gather materials for a course she is now teaching on the 
history of U.S.-Cuban relations. Two other faculty members 
are teaching about Cuba’s health care system and health 
outcomes, another updated the sources he uses to teach 
about Cuba in international relations courses, and three 
people are teaching Cuban literature.

Despite the vast array of international initiatives on 
their campuses, not all faculty members are interested 
in or willing to get involved with internationalization ef-
forts—and that’s okay. Try to understand the concerns of 
those who are reluctant, but focus your efforts on those 
who are already enthusiastic.

“Don’t dismiss their concerns, but also don’t expend 
undue energy on them, at least not at first. If you want to 
convince them that internationalization matters, you have to 
have examples of why and how it does, and that may mean 
you need to focus on those more willing,” Brewer says. 

Paracka suggests spending time with more reluctant 
faculty in order to better understand their constraints 
and concerns about internationalization. He also suggests 
building relationships with those who are already engaged 

internationally. “Find the low hanging fruit and ally within 
the program with those who you can establish rapport with 
to create some small successes to build upon,” he advises. 

Bosley concurs that having faculty champions within 
academic units can help get others on board: “Sometimes 
leading from the middle is a useful and effective strategy 
by capitalizing on the buy-in from enthusiastic faculty in 
key academic units who have the capacity to motivate the 
less enthused.”

Brewer adds that it’s important to keep in mind that 
departments can change as new faculty arrive on campus—
especially if international engagement is considered during 
the hiring process. “Ten years ago, the Beloit College Eng-
lish Department sent few students abroad; now, through 
faculty development activities, curriculum development 
projects, service on the international education commit-
tee, and study abroad site visits, it is one of the departments 
sending the highest percentage of students abroad,” she says. 

Share Stories to Make International 
Education Visible on Campus
Another key strategy for promoting internationalization 
on campus is highlighting success stories and making the 
wider campus community aware of the positive impacts 
of international education. “You have to constantly find 
ways to both share ideas and information and invite ideas 
and information,” Brewer says. 

Although Beloit College has been sending students 
abroad since the 1930s and had high study abroad par-
ticipation rates in the early 2000s, the wider campus 
community lacked information about what study abroad 
students were actually learning. 

“Our real achievement in terms of 
internationalization… is the decision to 
concentrate on faculty development, 

which has led to considerable innovation in 
teaching and has also meant that students 
across the campus have the opportunity 
to engage with the wider world in their 

courses, even if they never leave the U.S.”
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In 2002 they established an annual International Sym-
posium, a day-long conference that provides a forum 
for returned study abroad students to discuss the field 
research they conducted and the intercultural lessons 
they learned while abroad. �e event is low cost—the 
only cash outlay is for print costs to produce a program 
with a schedule and abstracts—but the impact is huge. 

“First-year students begin to imagine what they will 
be capable of with two or three years, student presenters 
draw new lessons from their study abroad, and faculty 
members now see study abroad as an integral part of a 
Beloit education, and something they want to invest in 
through advising and teaching,” Brewer says.

In addition to the International Symposium, the inter-
national education office at Beloit also holds three briefings 
on international education developments and priorities for 
faculty and staff every fall. “We do this over the noon hour 
on consecutive days, and it is a way for my office to look 
back and forward on its work, but also to inform and invite 
ideas from the larger campus,” Brewer says. 

Another example of how success stories are shared at 
Beloit was the international education office’s recent par-
ticipation in a faculty forum series to discuss curricular 
innovations resulting from the faculty seminar and trip 
to Cuba. “Chairs had to be brought into the room to ac-
commodate the overflowing audience, and attendees were 
excited to learn how the presenters were translating what 
they had read and then what they had observed and expe-
rienced into teaching,” Brewer says. 

At IUPUI, having a dedicated communications officer 
in the Office of International Affairs has been instrumen-
tal in getting the word out about the role and importance 

of internationalization on campus. “Instead of just my in-
dividual efforts, we have someone who is helping us tell 
our story on campus and in the community on a daily 
basis, and that’s an extremely important part of what we 
do and how we build a new consciousness about how the 
world is globally interconnected,” Latz says. 

He adds that every campus has amazing stories to tell 
about their international engagement, but there is not al-
ways someone to tell it: “�ere are gems of international 
activity on every campus and rich outcomes that have 
come from it, but no one may know about them.”

Make International Education 
Accessible to All
Both Beloit College and Columbus State have also con-
centrated on finding ways to make international education 
accessible to all of their students. Beloit’s international 
education office has collaborated with other departments 
that are dedicated to helping at-risk students succeed. 
�ey’ve worked with the Office of Intercultural Affairs 
and its Student Support Services office to hold gather-
ings with first-generation and domestic minority students 
and with international students. Brewer and the direc-
tor of student financial services also personally reach out 
to every Pell-eligible student who has been approved to 
study abroad to encourage him or her to apply for Gilman 
scholarships. In addition, Brewer says that when returning 
first-generation and minority students present in Beloit’s 
International Symposium, they send a very strong mes-
sage that study abroad is possible for these populations. 

To help fund study abroad for all students, CSU charges 
every student a $14 international education fee every se-
mester and this is used to fund study abroad grants. Any 
student who is in good academic standing is eligible to apply 
for and receive the grant. CSU did not want to restrict the 
grants to students with strong academic backgrounds. Ac-
cording to McCrillis, research shows the positive correlation 
of study abroad to retention, progression, and graduation 
for all students, but the greatest improvements in students’ 
academic outcomes are among at-risk students and students 
traditionally underrepresented in study abroad. “�ese form 
a large part of CSU’s student body,” he adds. 

Develop Mutually Bene�cial 
Partnerships
IUPUI has very much focused its internationalization ef-
forts on forging close, multifaceted relationships with a 
limited number of university partners abroad. �is idea is 
embedded into IUPUI’s definition of internationalization: 
“active involvement, across the teaching, research, and en-
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gagement missions of the university, in global networks 
of knowledge and collaboration.” One of the key ways 
that IUPUI participates in global networks is through its  
international partnerships that involve student and faculty 
exchange, joint research, and curriculum development. 

“Our goal is to develop mutually beneficial partner-
ships. We want multiple layers of faculty and student 
involvement on both sides,” Latz says. 

One of IUPUI’s longest standing relationships is with 
Moi University in Eldoret, Kenya. IUPUI helped Moi 
build its school of medicine in the 1980s and over the 
years, they have collaborated in academic disciplines 
spanning education, social work, informatics, engineer-
ing, and business, among others. In 2011, for example, 
seven master’s students travelled from Moi University to 
Indianapolis to do research and a practicum in bioethics, 
while 12 undergraduates from Indiana University’s (IU) 
School of Journalism went to Kenya to report on the HIV/
AIDS epidemic. Each year IU medical resident students 
also rotate through the Indiana House, which is affiliated 
with the Moi Teaching and Referral Hospital.

IUPUI also has a close relationship with Sun Yat-Sen 
University (SYSU) in Guangzhou, China. Sun Yat-Sen 
has established a Confucius Institute in Indianapolis and 
the two institutions have recently started offering a 2+2 
bachelor’s degree program. SYSU students can complete 
two years of academic study at SYSU and then transfer 
to IUPUI to earn a degree from either Indiana Univer-
sity or Purdue University in business, communication, 

government, engineering, math, and a number of other 
fields. According to Latz, almost every school at IUPUI 
has sent a high-level representative to SYSU and last year 
they established a high-level cooperative development 
committee. In 2014 IUPUI hosted a visiting Fulbright 
scholar from SYSU, and the IU Lilly Family School of Phi-
lanthropy sent a music troupe to Guangzhou to celebrate 
anniversary events at SYSU.

“It is a strategic partnership that is very deep and leads 
to a high degree of interaction between the two campus-
es,” Latz says. “Depth allows for efficient use of resources 
and a degree of connectivity for exploring new ideas.”

Similarly, Beloit has developed close ties with Henan 
University (HU). In 2006 Beloit initially approached HU 
about the possibility of sending exchange students, and 
the director of HU’s international office responded posi-
tively but also wanted to discuss possibilities for deeper 
cooperation. �e next fall, Beloit sent three of its recent 
graduates to teach English at Henan, and subsequently 
began sending students to study Chinese. Since then both 
institutions have hosted each other’s delegations as well as 
individual faculty and staff for job shadowing, lecturing, 
and teaching. Student and faculty exchange eventually led 
to joint research collaboration. 

“Right now we are embarking on an initiative with 
Henan University to study social, economic, and environ-
mental sustainability along the Yellow River,” Brewer says. 

Maintaining partnerships, however, comes with chal-
lenges, especially for smaller campuses such as Beloit with 
a limited number of faculty members. “We struggle with 
some of our exchange partnerships. As an institution with 
only some 100-plus faculty and 1,250 students, we’re lim-
ited in what we can teach,” Brewer explains. 

She says that they’ve ended relationships that no longer 
made sense in terms of their curriculum or strategic inter-
ests, but they have also found innovative ways to maintain 
other partnerships: “We’ve looked for new ways to re-
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invigorate the relationships, for example, by creating a 
faculty-led short-term program that could be based at the 
partner institution for a portion of a course,” Brewer says. 

Find Synergies Across Campus
Bellarmine University has built relationships across cam-
pus through curriculum integration (CI), which helps 
make study abroad a possibility for all students regardless 

of their major. In the CI model, because study abroad 
is integrated into degree programs, it is not viewed 

as an “extra” but rather as an integral part of the 
college experience.

According to Bosley, each school or large academic 
unit has an appointed faculty liaison that serves as the 
bridge between the academic departments and the In-
ternational Programs Office. �e faculty liaison works 
with the respective dean, chair, and study abroad adviser 
to assess their academic units and to match them with 
the curriculum of Bellarmine’s 38 partner universities in 
22 countries. “�is expands the course offering for our 
departments…and eases the credit transfer process, and 
thus reduces the departmental burden upon return from 
study abroad, creating much good will. Due to our large 
number of partnerships, exchanges are our preferred long-
term study option… Students unable to go abroad will still 
benefit from the contributions and perspectives brought 
into the classroom through international students replac-
ing domestic students who ventured abroad,” Bosley says. 

As a result of CI, around 35 percent of Bellarmine’s 
full-time students engage in an international experience 
of some sort during their undergraduate program. Study 
abroad is available in all of Bellarmine’s schools and ma-
jors, and is accessible to all students, regardless of economic 
background. �is strategy has proven to be invaluable in 

making study abroad a possibility for students enrolled in 
professional schools such as education and the STEM fields.

At Beloit, the International Education Office has used 
a similar approach in partnering with its athletic depart-
ment to encourage student athletes to study abroad. 
“We’ve also been collaborating with our athletic depart-
ment to let student athletes know they can study abroad 
and play a varsity sport. Among the list of study abroad 
options are opportunities that can accommodate the bas-
ketball schedule, for example,” Brewer says. 

Focus on a Particular 
Country or Theme
Other institutions have chosen to focus on a particular 
country or theme and plan their internationalization ef-
forts—including faculty development, academic courses, 
and cocurricular activities—around it. For example, 
KSU’s Annual Country Study Program (ACSP), also 
known as the “Year Of” program, engages a wide ar-
ray of stakeholders both on- and off-campus. Every year 
since 1984 KSU has chosen a specific country or region 
and will host a series of lectures, performances, exhibits, 
and films, using a multidisciplinary approach to examine 
the country or region from its earliest history through 
present day. In 2013–2014, programming was focused 
on Japan and in 2014–2014 KSU celebrated the Arabian 
Peninsula. Credit-bearing courses include “Understand-

ing Societies in the Arabian Peninsula” and “Women, Peace, 
and Islam,” and KSU also hosted a conference on “Women 
of Oman: Changing Roles and Transnational Influence” and 
organized an Arabic Festival featuring traditional music and 
dance, henna hand painting, fashion, and food. �e idea is 
that every student will develop intercultural competence 
by learning about four different countries and regions of 
the world over the course of their four-year undergraduate 
program. In the last 7 years the ACSP has led to the creation 
of more than 60 new courses, 11 new education abroad 
programs, and 14 new international partnerships. 

According to Paracka, one of the early successes of the 
program was the establishment of faculty learning com-
munities focused on different world regions. “�ese teams 
of faculty became driving forces for the development of 
the Year of Country Study Program, the development of 
area studies majors and minors, the development of new 
education abroad programs, and many other on-campus 
programs,” he says. 

Columbus State University has taken inspiration from 
KSU in its development of its International Learning 
Community (ILC), which is a group of faculty and stu-
dents who have a particular interest they pursue together 

ing Societies in the Arabian Peninsula” and “Women, Peace, 

“We’ve also been collaborating with our 
athletic department to let student athletes 

know they can study abroad and play a varsity 
sport. Among the list of study abroad options 
are opportunities that can accommodate the 

basketball schedule, for example.”
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over an academic year. Instead of focusing on an indi-
vidual country or region, the ILC focuses on a particular 
theme. �e 2014–2015 theme is “Food and Hunger.”

Faculty members develop classes related to the theme, 
which are designated as an “I” course, and students par-
ticipate in a range of related cocurricular activities. Seven 
hundred to 900 students take part in the ILC per year 
and CSU offers 15–20 campus events per semester, such 
as international films, international guest lectures, and 
“Global Dialogues,” which are structured discussions led 
by international students on a variety of topics.

McCrillis says their thematic approach works well, 
as does bringing international programming to campus. 
CSU has a nontraditional student body and many students 
are first generation and are receiving financial aid. “Many 
of these students have never met anyone from another 
country,” he says, adding that the ILC allows them to have 
a no-cost international experience on their own campus. 

Build on Existing Programs
Another internationalization strategy is to build upon in-
ternational programs that are already successful, or to find 
ways to add an international component to already exist-
ing curriculum. “Recognizing and building upon success is 
far more productive than starting from scratch…�ere are 
many types of successful programs on our campuses and 
adding a global dimension to a successful program will add 
value to both the original program and to the process of 
campus internationalization,” Paracka says. 

CSU, for example, has recently created an International 
Studies Certificate (ISC) that built upon the long-term 

success of the International Learning Community pro-
gram. �e ISC, which must be at least 18 credits, is a 
credential that is in addition to a student’s major. All stu-
dents who complete the program must take Introduction 
to International Studies and Cross-Cultural Learning, 
participate in courses offered through the ILC program, 
take an upper-division class with an international fo-
cus, participate in an international learning experience, 
and complete a capstone project. McCrillis says the ISC 
helped CSU to integrate the disparate elements of their 
internationally focused activities into a whole from the 
perspective of the students’ experience and to relate it to 
their own academic program. 

Another approach is to revamp existing programs to 
more clearly reflect campus internationalization goals. 
Brewer stressed that intentionality is key: “When I came 
to Beloit College, there was an existing Asian Stud-
ies program that awarded funds to individual faculty 
members to travel to Asia. While they needed to have 
some academic purpose, there was no expectation of 
curricular impact. We changed the program to focus on 
group seminars that essentially formed faculty-learning 
communities, and we asked faculty to identify in their 
applications to join the seminars the courses they hoped 
to modify or create. �is focus on intention had greater 
yield in terms of changes in teaching and the develop-
ment of shared knowledge and innovation.” IE

CHARLOTTE WEST is a freelance writer in Seattle. Her last 
article for IE was “Enrollment Is Up!” in the special supplement 
on German higher education that was published with the 
September/October 2014 issue.
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Since 2003 NAFSA has annually published 
Internationalizing the Campus: Pro�les of Success at 
Colleges and Universities. Collectively, these books 
pro�le the efforts of over 100 institutions that have earned 
either the Senator Paul Simon Award for Comprehensive 
Internationalization or the Simon Spotlight Award. All 
are effective case studies at a wide variety of institution 
types, from small liberal arts colleges to major public and 
private research universities to community colleges and 
everything in between. These volumes can be purchased at  
www.nafsa.org/publications. 
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FOUR WORDS encapsulated the theme of Randy Woodson’s 
installation in 2010 as the fourteenth chancellor of North Caro-
lina State University: “Locally responsive. Globally engaged.” �e 
message was woven throughout the “Pathway to the Future” stra-
tegic plan that was quickly produced on Woodson’s watch. More 
than a catchphrase, it has become a compass for colleges, deans, 
and faculty at the 127-year-old, land-grant institution. 

It remains a source of pride that the university has extension 
offices in each of North Carolina’s 100 counties, but now it also 
touts strategic partnerships 
with 20 universities on four 
continents, culled from a 
roster of hundreds of mem-
oranda of understanding 
(MOU). International en-
rollments have surged to 
more than 3,400, including 
hundreds of undergradu-
ates, once few and far 
between. �e Office of In-
ternational Affairs (OIA) is 
growing, too, and working 
more closely with student life, housing, and other units to better 
serve the newcomers. In part by trimming administrative bloat 
and consolidating programs, Woodson and Provost Warwick 
Arden husbanded the resources for an $18 million Faculty Ex-
cellence Program to hire 48 interdisciplinary faculty to work in 
clusters to address “the global grand challenges of society.” 

North Carolina 
State University
Adds Global 
Engagement 
to the Land-

Grant 
Mission

Chancellor Randy Woodson

  | C A M P U S  P R O F I L E   |
Text and Photography by Christopher Connell
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“�ere was a lot of pent up energy when 
I got here,” said Woodson, a former Purdue 
University provost who began his career as 
a horticulturist studying how Israel grew 
fruits and vegetables in the desert. NC State, 
like Purdue, is an engineering bastion. On a 
campus with 34,000 students, nearly 9,000 
are pursuing engineering degrees, including 
half the international students. One thing 
that surprised the chancellor upon arrival 
in Raleigh was that only 10 percent of the 
student body was from outside North Caro-
lina, far below the 18 percent cap enshrined 
in state law. “Why aren’t we at 18 percent?” 
Woodson immediately asked. �e response 
was that the university did not get to keep 
any extra tuition revenue from enrolling 
more outsiders. “I said, ‘I don’t care. It’s im-
portant for the reputation of the university, 
it’s important for the experience of students from North Carolina to 
study side by side with kids from Korea, China, India, and Indiana.”

Shrey Satpathy, 19, a sophomore nuclear engineering major from 
New Delhi, India, quickly made his presence felt on campus, win-
ning selection at the end of freshman year as a Caldwell Fellow, a 
leadership program, and also capturing a $50,000 prize in a state-
wide technology competition. He and a classmate proposed a way 
for new public school teachers in North Carolina to share and evalu-
ate lesson plans online; the prize money is to make that a reality.

Satpathy sees nothing unusual in an international undergradu-
ate’s immersing himself in the problems of U.S. public schools. “I 

don’t consider myself an outsider. I consider 
myself more of a global citizen,” he said, and 
besides, “when you start something, it has 
a ripple” effect that could help teachers far 
beyond North Carolina’s borders.

Bringing International 
Programs to the Fore
Bailian Li, vice provost for international 
affairs, said the new strategic plan and the 
buy-in from all 12 colleges has truly made his 
office “the center for global engagement. We 
play the leadership role.” When Li arrived 
in 2006, the Office of International Affairs 
had a 16-member staff. Now it numbers 40. 
Political scientist Heidi Hobbs, who directs 
a popular master of international studies 
program, said, “International used to be, 
‘Oh yeah, that’s them over there and they’re 

doing something international.’ Now it’s moved from the periphery 
to the central mission of the university.”

Funding is one reason the Office of International Affairs cuts a 
larger figure. It has $120,000 to spend each year to fund joint faculty 
research and education initiatives with those 20 strategic partners. 
�e sum includes $35,000 in seed grants to faculty to promote col-
laborations. Li said his office has funded more than 40 international 
projects since 2011 and more than half these faculty have gone on 
to win additional support for their work.

Veterinary professor Siddhartha “Sid” �akur used his $5,000 
seed grant for a pilot project to monitor food-borne pathogens in 

Political scientist Heidi Hobbs directs the master’s program 
in international studies.

Sophomore nuclear engineering major Shrey 
Satpathy from New Delhi, India, shared a 
$50,000 prize in a statewide technology 
competition to help public school teachers.

Vice Provost for International A�airs Bailian Li says the strategic plan brought his 
o�ce to the fore.



37  JAN+FE B.15   INTERNATIONAL EDUCATOR

C A M P U S  P R O F I L E   NC STATE UNIVERSITY  Raleigh, North Carolina

meat sold in two states in India, a country with no such monitoring 
system. He enlisted hospitals and veterinary colleges for the effort 
in his native land. “�at seed grant gave me money to go to India, 
talk to these people, and then write a bigger grant,” he said, which 
came in the amount of $100,000 from the World Health Organi-
zation. �akur, a former Food and Drug Administration scientist, 
said, “I cannot solve drug resistance issues in North Carolina alone. 
How quickly these pathogens move around the globe is amazing.” 
Two Indian agricultural ministry officials have visited NC State, and 
Chancellor Woodson paid a return visit last year.

Tourism professor Duarte Morais, another seed grant recipient, 
has conducted research and worked with villagers in Tanzania, the 
Philippines, and Indonesia as well as with Native Americans on an 
extension project in North Carolina to help poor communities reap 
benefits from tourism. Morais, who is from Portugal, said, “When I 
applied to come here, I made a pledge to become an engaged scholar 
doing research and work here in North Carolina as a laboratory for 
other places in the world, and to teach classes that were engaged 
locally, but global in nature. �at’s the walk I’m walking.”

Textile engineering professor Marian McCord was tapped to 
direct a new Global Health Initiative. McCord works on bringing 
affordable sanitary products to women in developing countries. 
“When your leadership puts global engagement at the forefront, 
you’re empowered and enabled to work on nonconventional types 
of research,” she said. 

Among the 20 strategic partners are University of Surrey in the 
United Kingdom and Universidade de São Paulo in Brazil, which 
have a three-way relationship with NC State that they call the Uni-
versity Global Partnership Network. David Dixon, the international 
programs coordinator, said each institution committed $60,000 to 
promote joint research, exchange faculty and students, develop new 
academic programs, and fuel innovation, entrepreneurship, and 
technology transfer. In three years they’ve convened six conferences 
and a dozen workshops and funded 17 research collaborations. 

Provost and Executive Vice Chancellor Warwick Arden believes 
partnerships deliver “more bang for the buck” than planting the flag 
overseas.

Veterinary medicine professor Siddhartha Thakur

International Programs Coordinator David Dixon
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Promoting Study Abroad 
with Scholarships and  
a Bus “Wrap”
Twenty percent of undergraduates 
study abroad, most on short-term, fac-
ulty-led programs, and Li and Ingrid 
Schmidt, associate vice provost and 
director of study abroad, are shooting 
for 30 percent. Not long ago only one 
student in eight studied abroad. “We 
know that study abroad is what we call 
a high-impact experience,” said Provost 
Warwick Arden. “It feeds directly into 
the success of our students. We’re trying to produce a student who’s 
prepared for a successful career in a global knowledge economy.”

NC State has made a concentrated push to encourage more 
low-income and minority students to sign up for overseas study. 
It mounted a “People Like Me” marketing campaign that featured 
scores of posters and even a campus bus wrapped with photos of 
smiling faces of education abroad veterans. �e campaign was the 
handiwork of Schmidt and Joanne Woodard, vice provost for insti-
tutional equity and diversity, as part of NC State’s participation in the 
American Council on Education’s “At Home in the World” initiative. 
Wrapping the bus—something more commonly done to advertise 
Wolfpack athletic teams—cost $7,000 but “we got a lot of mileage 
out of that,” said Schmidt. Woodard said they discovered “a natural 
synergy” between the international and diversity offices. Schmidt 

agreed, saying, “We can greatly enrich each other.” Advertisements 
alone don’t do the job. Schmidt’s office dispensed $225,000 in study 
abroad scholarships in 2012–2013.

�e Study Abroad Office began offering Global Perspectives Cer-
tificates in 2009 to students who complete a mix of study, service, 
research, or internships abroad, engage in international activities on 
campus, and make a final presentation on their experiences. Ninety 
have earned the certificate and 375 more are pursuing one. �ose 
requirements were no problem for Janet Nguyen, a senior interna-
tional studies major who studied in China and founded NC State’s 
first Asian-interest sorority. Nguyen, who envisions a career working 
on behalf of children, said new courses such as “Global Perspectives 
on Sustainable -Development” provided her “with a very diverse and 
unique learning experience.”

Seeking Allies to 
Serve International Students
Ten years ago, NC State enrolled fewer than 1,600 inter-
national students who constituted 5 percent of the student 
body. Now there are twice as many. While the OIA staff 
has grown, it is still a challenge to meet all the needs of 
the growing number of international students and scholars. 
When Elizabeth James came on board as director of the 
Office of International Services (OIS) in 2012, “we were 
woefully outnumbered in terms of our student-to-adviser 
ratio. We were about 1,000-to-one … and most of our peers 
are running around 650 to 700,” she said.

Making a virtue of necessity, her office now works much 
more closely with academic advisers in NC State’s 10 col-
leges. It also improved its technological capability, making 
it easier for students to find answers on the OIS website, 
and it makes ample use of social media. “We had a bit of 
a paradigm shift. We were under no illusions that we were 
going to double or triple our size, so we strategically started 

Study Abroad Director Ingrid 
Schmidt

Vice Provost for 
Institutional Equity and 
Diversity Joanne Woodard

Senior Janet Nguyen studied in 
China and majored in international 
studies.

OIS Director Elizabeth James 
sought new ways to serve the 3,400 
international students.

OIS Associate Director Thomas Greene 
says looking to “natural partners” 
has helped OIS advise the growing 
number of international students.
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Lessons Learned
Make internationalization a campuswide priority. 
“International efforts have to be strategic,” said Chancellor Randy 
Woodson. Academic departments and individual professors may 
have their own “rich international relationships, but to make it part 
of the culture, it has to be institution-wide.” Woodson said raising 
money for study abroad will be “one of our highest priorities” in 
an upcoming, $1.5 billion capital campaign. And universities must 
choose partners carefully. “We don’t want to necessarily tell a 
professor that they can’t work with somebody in Botswana or Spain,” 
said Provost Warwick Arden, “but as a university, we need a more 
limited number of broader, deeper relationships.”

Prioritize international programs, even in dif�cult times. 
Twenty or even 10 years ago, Arden said, “when budget cuts came 
along, international programs were one of the �rst things put on 
the chopping block. They weren’t seen as something core to the 
institution.” Now “globalization is seen as an integral element of the 
higher education experience, both for faculty and for students,” 
said Arden, but it is still far too easy to put these programs on the 
chopping block. “You have to very proactively and deliberately 
continue to invest in your campus globalization, even during dif�cult 
budget times,” said Arden, a physiologist from Australia. “To be 
successful, so many of these programs depend on long-term, 
sustainable relationships.”

Make study abroad courses count. “Curricular integration 
is critical,” said Vice Provost Bailian Li. If left to decide on their own, 
students may make choices that leave them short of credits needed to 
graduate. Julia Kisner Law, associate director for curriculum integration, 
works closely with advisers in each college to make sure that doesn’t 
happen. They now have mapped suitable courses for 22 majors, 
including four engineering tracks and at least one from every college. 
Industrial systems engineers, for instance, know exactly which eight 
summer courses to choose from at Hong Kong Polytechnic University, 
Bogazici University in Turkey, or Swansea University in Wales.

An entrepreneurial approach serves international of�ces 
well. Even at a time when the entire university was dealing with 
state budget cuts, Li was able to hire more staff in part by creating 
an intensive English program and growing the Global Training 
Initiative (GTI). GTI brings international students and scholars 
to campus for a crash course on U.S. culture and the U.S. higher 
education system and other classes. “As a science and technology 
university, being entrepreneurial is very important on this campus,” 
said Li. “We have lots of grants coming in. That helps.”

Internationalize the residence halls. While more than 1,100 
students study abroad, “we still only impact one in �ve students, so 
what do we do with the 80 percent?” asked Li. NC State’s answers 
included making a Global Knowledge course a requirement for all 
undergraduates, and opening Global Village �oors in three dorms 
where international and domestic students room together.

“The Strolling Professor” is a life-size statue of the late William R. 
Johnston, a beloved chemistry professor, in a familiar pose, lost in his 
thoughts and books. Students by tradition rub its head for luck the 
night before their first chemistry exam.
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working with a lot of the college advisers and our natural partners in 
the counseling center,” said �omas Greene, the -associate director. 
James said they recognized that “we can’t be everywhere. By col-
laborating, we don’t have to be a mini–student affairs division just 
for international students.”

To attract more international students, NC State launched an 
intensive English program in 2011. “�e first semester we had eight 
students and two teachers,” recalled Jeong Powell, the admissions 
officer who started the program. By 2012, there were 161 students 
and 14 instructors, and to date nearly 120 students have matricu-
lated into degree programs. �e Korean-born Powell subsequently 
became the first full-time director of international admissions and 
established a pipeline from four top high schools in China and three 
in South Korea. Associate Vice Provost and Director of Admissions 
Tommy Griffin twice has flown in high school guidance counselors 
from Asia to see for themselves what NC State has to offer. “Our 

campus was ready” for this push, said Griffin. “We really have a lot 
of advocates in our colleges and all the other offices on campus. 
�ey all see a benefit.”

Branch Campus for a French Business 
School
SKEMA Business School opened a branch on the NC State campus 
in 2011. �e French school brings 300 students a year in cohorts 
to Raleigh, where it rents a facility amidst not only the engineering 
school and other colleges, but dozens of high-tech businesses and 
nonprofits that have set up research shops on the new Centennial 
Campus. SKEMA, which has three campuses in France and another 
in Suzhou, China (all classes are in English), boasts that it is one 
of the few foreign schools with its own U.S. facility and the sole 
one vested with the authority to process U.S. visas. Most SKEMA 
graduate students stay for three months and return to France, but 
some study for a full year. Dean Jacques Verville envisions attracting 
North American undergraduates who could start in Raleigh “and 
then move to our campuses in Europe and China. When you have 
that flow, that’s SKEMA.”

NC State enrolls 220 international business students in its own 
Poole College of Management, something Dean Ira Weiss calls “phe-
nomenal. �ey give our students an extra push for their money. �ey 
bring a hunger and energy to the table that energizes everybody 
around them.” Poole and SKEMA already offer dual master’s degrees 
in Global Luxury Management and more are planned.

�e SKEMA students also benefit from an International Cultural 
Leadership Project (ICLP) that brings hundreds of international 
students together with NC State undergraduates for workshops, 
seminars, community service, and social gatherings, from volun-
teering at food banks to ball games and bowling nights. Volunteers 
logged more than 900 hours of service in 2013–2014. 

�e project is run through the Office of International Affairs’ 
Global Training Initiative, which provides fee-based programs and 
services for international universities, businesses, and other clients. 
“�e vast majority of our programs are short term and we do a 
mix, half for professionals and half for students,” said Ilin Misaras, 
the assistant director. A four-week summer program gives Chi-
nese undergraduates “a taste of graduate school,” Misaras said, and 
another partnership brings in students from Brazil. It also places 
international students in internships throughout the technology-
rich Research Triangle area. It has given Chinese pharmaceutical 
executives a short course on FDA drug regulations. 

“�e challenge for us is to grow beyond just these short-term 
training programs,” said Misaras, a former broadcast journalist. “Part 
of our mandate is to help the North Carolina business community. 
We have connections in China. How can we help North Carolina 
businesses get there? I think that’s the next step.” 

Poole College of Management 
Dean Ira Weiss

SKEMA Business School Dean 
Jacques Verville



41  JAN+FE B.15   INTERNATIONAL EDUCATOR

C A M P U S  P R O F I L E   NC STATE UNIVERSITY  Raleigh, North Carolina

Expanding a Foothold in Prague
NC State explored accepting an invitation from the government of 
South Korea to open a branch at the new Songdo Global Univer-
sity alongside SUNY, George Mason University, and other foreign 
universities, but it ultimately declined. “�e economy hit us,” said 
Chancellor Woodson.

Provost Arden said, “We prefer to develop strong relationships 
with partner institutions as opposed to planting the flag and set-
ting up our own. We feel that that gives us much more bang for 
the buck.”

But NC State is considering ways to expand the foothold its 
College of Design has in Prague, Czech Republic. It has been send-
ing architecture majors to study in Prague during the summer for 
years and in 2005 that summer program evolved into the Prague 
Institute, with classes year-round in a thirteenth-century building in 
the middle of the history-rich city. It was the first overseas branch 
of any North Carolina university and “we actually had to get the 
signature of the governor of North Carolina to permit us to rent 
our own facility,” recalled Dean Marvin Malecha. Woodson calls 
the Prague Institute “one of our real success stories.” It now offers 
courses for a broad array of students, and the university is looking 
at ways to make it a center for faculty scholarship, not just short 
teaching stints. IE

CHRISTOPHER CONNELL is a veteran Washington, D.C., education writer 

and author of NAFSA’s annual Internationalizing the Campus reports.

Ilin Misaras, assistant director of the Global Training Initiative
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By Janet Hulstrand

Education Abroad for Graduate Students
EDUCATION ABROAD has traditionally been done most often at the undergraduate level, but in 
recent years, graduate students have expressed more interest in studying abroad—and campuses 
are getting on board to offer them opportunities abroad.

“We believe that international research, fieldwork, and 
study are critical components of a twenty-first century gradu-
ate education,” says Zack Klim, director of academic initiatives 
and global programs at New York University’s Steinhardt 
School of Culture, Education, and Human Development. 

At some institutions, international internships and 
other global education programs at the graduate level 
have been going on for 30 years or more; at other institu-
tions, the practice is relatively new. But everyone seems 
to agree that in today’s world, the value if not the neces-
sity of experience abroad as an integral part of a graduate 
program is inarguable. Some graduate programs are even 
beginning to require it. 

Stepping Up Graduate Education Abroad
“One thing that’s a little different with graduate program-
ming, as opposed to undergraduate, at least at USD, is that 
graduate students are interested in more nontraditional 
markets,” says Denise Dimon, associate provost for interna-
tional affairs at the University of San Diego (USD). “�ey are 
much more likely to go to developing countries and emerging 
markets—in South America, Asia, the Middle East. Ninety 
percent of our graduate programming is in these types of 
markets, as opposed to maybe 35 percent for undergraduates. 
Also, almost all of our graduate programs are experiential. So 
it’s much more hands-on. �ey also tend to be shorter, and 
more intensive than undergraduate programs.”

Rebecca Bellinger, director, Office of Global Initiatives 
at the Robert H. Smith School of Business at University of 
Maryland agrees. “In professional schools, there seems to 
be a shift, moving away from the tour-based, excursion-
based opportunities of traditional study abroad, toward 
project-based learning, where students will work with a 
client or sponsor, or in some kind of group field project re-
lated to a real-life problem,” she says. “We’re seeing a move 
toward this kind of practical, applied learning. �is not 
only provides a great resource for clients, or whomever 
you’re working with abroad, typically in the developing 

world, but it also allows students to build a portfolio of 
skills that they can bring into interviews.” 

At American University in Washington, D.C., the 
School of International Service (SIS) recently revised its 
graduate degree programs in response to the needs of the 
market. “We launched a new capstone requirement: the 
graduate practicum, a program designed to give second-
year master’s students real-world experience in project 
management and consulting, while preparing them for 
postgraduate careers,” says Leeanne Dunsmore, associate 
dean of program development and graduate admissions. 

Students work in teams with clients that include U.S. 
and other government agencies, nonprofit organizations, 
and businesses to conduct policy and program analysis, 
drawing on their research to prepare final oral and written 
analysis and recommendations. Practica are led by faculty 
mentors who hold weekly class sessions: students also par-
ticipate in hands-on workshops designed to enhance their 
project management, client relations, and oral and writing 
skills. And apparently it’s working well. “Within six months 
of graduation, 89 percent of SIS graduates have found full-
time employment in their field of choice,” says Dunsmore.

Global programs for graduate students tend not to be 
operated out of centralized education abroad offices, but 
rather through the individual professional schools. At USD, 
according to Dimon, “Every single graduate school has 
some kind of international center, or program, centered and 
organized around the expertise and the programming that 
those schools want their graduate students to have. Our 
School of Leadership and Educational Sciences requires an 
international experience as part of their commitment to 
understanding multiple perspectives. �e Business School 
requires three international experiences of MBA students 
who are doing an international track. Our MS Executive 
Leadership program also requires an international ex-
perience. It makes sense to not have it centralized at the 
graduate level. But they all offer something, and in some 
schools an international component is required.” 
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Designing Programs to Meet Student 
Needs and Expectations
At the University of Maryland-Baltimore (UMB), where 
more than 88 percent of the students are seeking graduate 
degrees in law, medicine, pharmacy, social work, den-
tistry, or nursing, programs are organized and operated 
out of the student affairs office in each of the professional 
schools, although two and a half years ago the institution 
did establish a Student Center for Global Education, in 
an attempt “to centralize some of the global activities of 
the university, get a handle on what’s happening, and bet-
ter serve the students,” according to the Center’s director, 
Bonnie Bissonette. 

One of the first things they did was to conduct a sur-
vey to determine what kinds of international experiences 
UMB students were interested in; what experiences they’d 
already had before they arrived there; and what they want-
ed to experience while they were there. 

“What we found is that a statistically significant 
percentage of the students who took the survey had had in-
ternational experience as undergrads,” says Bissonette. “And 
they wanted more. I think our faculty needed to see that.” 

Based on the survey, Bissonette and her colleagues were 
able to show that the number-one reason students hadn’t 
done anything global was limited money and time, and in 
response to these results they developed a grant program 
to fund interprofessional research abroad for their students. 
�e grant brings together at least three participants for each 
project: one faculty person and at least two students, who 
must be from different disciplines. One typical program 
took place in Hong Kong last summer, on the issue of pal-
liative care in China. �e supervising faculty member was 
from the nursing school, and the participating students were 
from the schools of social work, medicine, and nursing. 

“It was really enlightening for the students to see how 
different cultures approach end-of-life issues differently,” 
says Bissonette. “Everyone came out of it saying it was 
really powerful, for a number of reasons, not the least of 
which is that it’s global.” 

Roger Auth, a medical student who participated in 
the program, stressed the value of working with an in-
terdisciplinary research team, calling it “one of the most 
rewarding aspects” of the experience. “Prior to this proj-
ect, I had very little interaction with nursing and social 

“Almost all of our graduate programs are experiential. So it’s much more hands-on. 
They also tend to be shorter, and more intensive than undergraduate programs.”
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work students, nor did I have a firm understanding of 
their professional training,” says Auth. “I quickly realized 
that we all had different ways of approaching problems, 
and different strengths. As the field of medicine becomes 
more complicated, it is vital to work in an interdisciplinary 
fashion to improve patient care. �is experience made me 
realize the importance of this approach.” 

Lisa Felber, a student in the School of Social Work 
who also participated in the program, says, “It was ex-
traordinary. I can’t say enough good things about it. It 
completely changed the way I think about Chinese cul-
ture and public health.”

At the Smith School of Business, “Because graduate 
students are constrained by both time and finances, we try 
to design programs that will be impactful professionally, 
so that students come out of the opportunity with a port-
folio of work they’ve done on a program, or skills they can 
present to an employer,” says Bellinger. “One thing we have 
done is to offer consulting opportunities, where it’s not just 
a series of business visits in 10 days abroad. Students will 
first work with clients abroad virtually, developing skills and 
intercultural understanding with the client while they’re still 
here. �en they go abroad for 10 days or so, to do client dis-
covery or research on the industry on site, or to give a client 
presentation, so they’re practicing their intercultural skills 
in person. �en typically they’ll come back and continue 
working with the client, again virtually, honing in on those 
virtual teaming skills, doing final touches on their presenta-
tion, or business plan, or other deliverable.” In this model, 
not only is the learning extended over a longer period of 
time, so that, as Bellinger points out, “Kolb’s experiential 
learning cycle of trying something, reflecting on what you 
did, understanding what you’ve learned, and then trying it 
again” is practiced. In addition, in these kinds of situations 
the client or partner will sometimes help by cost-sharing 
student expenses abroad that can’t be covered by financial 
aid, such as housing, travel, and meals.

At New York University’s Steinhardt School of Cul-
ture, Education, and Human Development, a recent 
objective has been to transition the portfolio of short-
term faculty-led study abroad programs into a more 
organized global “track” that students can consider from 
the time they enter a program. 

“Increasingly we’ve been planning with department 
chairs and faculty to identify required courses within a 

program of study that could translate well to an interna-
tional context, and that would really become an integral 
part of the course of study,” says Klim. “What we’ve cre-
ated is a new alternative, or optional course of study that 
fully integrates study abroad opportunities during January 
and the summer. In some cases it can help students ac-
celerate their progress toward the degree, or to integrate 
some content area that they might not otherwise have 
considered. It’s an opportunity for us to get students to 
think creatively about the courses they’re taking, but also 
to normalize study abroad on the graduate level, so that 
when they look at the two-year plan for their academic 
degree, they can see exactly where those courses fit in.” 

Employers Finding Value 
in Education Abroad
Many education abroad professionals say that one reason 
education abroad might be more popular among today’s 
graduate students is that employers are recognizing the 
value of experience abroad more so than in the past.

“Employers are starting to recognize the importance 
of a global mindset, or what we call global business savvy,” 
says Bellinger. “So students who want to be well prepared 
to enter the job market will actually seek out the oppor-
tunities that will give them the skills to stand out as job 
applicants.” 

Leeanne Dunsmore, associate dean of program de-
velopment and graduate admissions in the School of 
International Service at American University advises: 
“Survey students and make sure the programs being 
developed align with the needs of the current graduate 
population, and build on the knowledge, competencies, 
and skills valued by employers hiring your graduates.” 

Implementing Opportunities Abroad 
for Graduate Students
For colleges and universities considering offering new 
education abroad opportunities to graduate students, it’s 
important to realize that it is a little bit different than of-
fering programs for undergraduates.

“It’s really important to think through what the goals of 
the program are,” says Erich Dietrich, assistant vice presi-
dent for global programs at New York University. “At the 
graduate level it’s usually not so much about broadening 
students’ horizons as giving them opportunities to get 

“Because graduate students are constrained by both time and �nances,  
we try to design programs that will be impactful professionally, so that students 

come out of the opportunity with a portfolio of work they’ve done  
on a program, or skills they can present to an employer.”
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deeper into the study of an academic topic in a struc-
tured way. It’s important for the structure of the program 
to match the program objectives.” 

It can be tempting to “jump on the bandwagon” and 
offer a program that another graduate program offers, but 
Bellinger cautions that a more careful approach is more 
likely to achieve results.

“Just because School X, your biggest competitor, has 
an exciting and innovative program for their students 
doesn’t mean that the same model or partner will work 
on your campus, or with your students,” says Bellinger. 
“Take the time to invest in needs assessment and pro-
gram evaluations to know what your students want, what 
they’re capable of, and what the employers in your in-
dustry expect from them as future employees. Program 
design should start with defining the expected learning 
outcomes, and how it fits into the curriculum.” 

Global Learning at Home and Abroad
For all its value, Bellinger points out, “Study abroad is 
not the be-all and end-all of global learning for gradu-
ate students. We do study abroad, absolutely—faculty-led 

programs, consulting opportunities, even semester ex-
changes. But we don’t stop there. We believe that global 
learning is most effective when supported by opportu-
nities at home that either will spark a student’s interest 
in intercultural or international business, and/or allow 
them to continue learning once they’ve returned home. 
For this reason we also find ways to help students develop 
a global mindset without leaving campus—by including 
global cases and other materials in our core curriculum, 
presenting our annual Emerging Markets Forum and 
speakers’ series, even by providing opportunities for stu-
dents to work with clients abroad while here on campus.” 
�is is important, because even at a school like Smith, 
which has an impressive 50 percent rate of participation in 
study abroad, that is still only half of the students. “We’re 
not forgetting about the other half,” she says.  IE

JANET HULSTRAND is a writer, editor, and teacher based in Silver 
Spring, Maryland. She has created and taught literature courses 
for Queens College, CUNY in France, Italy, Hawaii, and Cuba, as 
well as faculty development workshops for education abroad. 
Her most recent International Educator article was “Opening 
the Doors Wider: Funding Education Abroad for Nontraditional 
Students” in the September/October 2014 issue.

Study English at California State University, Northridge in Los Angeles
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| PARTNERING

By Susan Buck Sutton

Nine Principles for Achieving the Full 
Potential of Collaborative Partnerships
LINKAGES among institutions of higher education in different nations are much more than 
they used to be, and for good reason. What began as a way of trading students for a semester or 
two is becoming a central element in a reworked understanding of academic internationalization. 
Internationalization is about infusing global perspectives into the teaching, research, and service 
missions of an institution. It is also increasingly about creating the international relationships 
that allow ideas, activities, people, and perspectives to flow back-and-forth in the first place—re-
lationships that take institutions out into the world, create the international dialogue needed for 
twenty-first century knowledge, and open the door for mutual growth and transformation. 

�is is a cultural shift that expands the focus of inter-
nationalization from accumulating resources within an 
institution to also include—as an equally vital element—
establishing connections beyond the institution. It is these 
external connections that create the international dialogue 
and collaboration needed for students to understand the 
globalized world in which they will live and work, for re-
search and professional practice to pull together the best 
and brightest minds no matter where these are located, 
and for global problems to be tackled in a global manner. 

In short, internationalization is increasingly understood 
as a collective rather than solitary enterprise. Affiliations 
among colleges and universities in different nations are 
a rich matrix for generating new ideas, pedagogies, and 
practices. �ey are a major force in what might be called 
“collaborative internationalization,” in which institutions be-
have as they ask their students to do and internationalization 
becomes a process of generating new insights and impacts 
by bringing together what had previously been separated. 

�us it is, as recent surveys have shown, that institu-
tions around the world are stepping up their activities with 
counterparts in other nations. Whether one-on-one or 
in a consortium, such linkages are increasing in number, 
location, and scope. �ey are often more sustained and 
comprehensive than in the past. �ey still trade students, 
but they do other things as well: curricular collaboration, 
joint research, institutional capacity building, tackling 
global problems, service to surrounding communities, 
and a host of other activities. 

Such developments ask institutions to rethink their 
approach to international partnerships, understand why 
such linkages are critically important in this globalized 
age, and be more thoughtful about their development 
than in the past. Organizational structures may need 
to be modified, supportive infrastructure developed, 
investments made, and skills of international relationship-
building honed. Partnership development is not an issue 
to be taken lightly, as institutions with too many well-
intentioned but dormant memoranda of understanding 
(MOUs) can attest. 

Fortunately, the research literature on what leads to 
high-performing partnerships is consistent and helpful. 
Here are nine principles of good practice. While some of 
these principles concern the complexities of intrainsti-
tutional interaction once partnerships are set in motion, 
an equal number concern how institutions prepare for 
partnership work in the first place. No ranking is im-
plied by the linear nature of this list; these principles are 
profoundly intertwined, and each shapes the others in 
interesting ways. 

1. Define the importance of international linkages to 
the institution and plan accordingly. External affilia-
tions do not always come easily to academic institutions, 
focused as they have been on internal growth and de-
velopment. International partnerships have often been 
relegated to a minor tactic of the international office. 
Their growing importance in connecting institutions 
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to the global system in which all now operate must be 
articulated, disseminated, and tailored to the mission of 
each institution. It is critical to explore how international 
linkages can contribute to the goals an institution already 
has. It is equally important to derive a strategic partner-
ship plan from these goals, a plan that builds on existing 
strengths, identifies key locations and topics for partner-
ship development, reflects on how many the institution 
can responsibly manage, values those that bubble up as 
well as down, builds synergies across the institution, and 
energizes faculty, staff, and students in partnership work. 

2. Develop clear and widely accepted procedures 
for deciding on new linkages. Not all international 
collaborations rise to the level of institutional commit-
ments; neither can an institution responsibly manage an 
unlimited number. Partnership plans should give rise to 
procedures that guide institutions in deciding whether 
or not to commit to new affiliations. Such procedures 
work best if they are developed through what is viewed 

as a legitimate process of decisionmaking, implemented 
fairly, and provide a forum for a range of constituencies 
to discuss the pros and cons of a particular linkage. �ey 
should articulate the criteria by which proposed linkages 
are evaluated and the signatures needed for approval. 

3. Provide the infrastructure needed to honor part-
nership commitments. International linkages can 
generate income through external grants or tuition, build 
institutional capacity by sharing resources, and advance 
institutional goals through the dialogue and collabora-
tion they engender. As with the recent IT revolution in 
higher education, however, these results require institu-
tional investment in staffing, seed grants, and support for 
student, faculty, and staff travel. Some institutions have 
created partnership director positions. Some are devoting 
attention to smoothing procedural roadblocks that make 
it difficult to collaborate internationally. And some are 
establishing offices or outposts overseas to support their 
partnership work in particular nations.

Internationalization is increasingly understood as a collective rather than  
solitary enterprise. Af�liations among colleges and universities in different nations 
are a rich matrix for generating new ideas, pedagogies, and practices. 
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4. Understand linkages as alliances among equals. Suc-
cessful partnerships live up to the name; they are alliances 
among coprincipals, with shared rights, responsibilities, 
and commitment. Joint decisionmaking, mutual benefits, 
and collaborative determination of goals and projects are 
foundational. Trust is developed through integrity, fair-
ness, and honoring commitments. Opportunistic activity 
is downplayed. What is to be provided by each side is clar-
ified in a manner that addresses, rather than perpetuates, 
inequalities of resources and imbalances in exchanges. 
Intangible contributions are valued alongside monetary 
ones. �ere is respect for independence as well as part-
nership, and procedures for managing the disagreements, 
misunderstandings, and crises that inevitably arise. 

5. Take the time to get to know each other. Drive-by 
MOUs often crash and burn. Mutually beneficial part-
nerships require repeated conversation, careful listening, 
development of shared meanings, and careful weighing 
of possibilities before anything is signed. �ese explor-
atory encounters must navigate across national, cultural, 
linguistic, and institutional differences. �e match must 
be a good one, the likelihood of generating exciting proj-
ects great, and the capacity of each side to carry out 
partnership activities established. Matters of research eth-
ics, quality control, intellectual property, and academic 
freedom must be addressed. Only then should these un-
derstandings be captured in a series of well-constructed 
MOUs and implementation plans. 

6. Pay as much attention to the relationship as to any 
particular project. Strong partnerships devote energy 
and resources to nurturing the institutional and personal 
connections that form their matrix. Communication is 
frequent, characterized by repeated demonstrations of 
respect and enthusiasm for working together. Each side 
has an individual and/or steering committee charged 
with moving things forward. Low-cost, small-scale col-
laborations keep the partnership active even during gaps 
between larger-scale projects. Difficulties are dealt with 
openly, transparently, and fairly. Crises are met with strat-
egies to keep going, even if at a distance. 

7. Grow the partnership over time. If the collaboration is 
working, it constructs a platform of mutual understanding 
and trust that facilitates the development of new projects. 
Knowledge of nations, institutions, and languages deepens 
over time, making it easier to move back and forth, un-
derstand what new initiatives might work, attract external 
funding, and assimilate new faculty, staff, and students into 
partnership work. Each side deepens its capacity to provide 
its members with the linguistic, cultural, historical, and oth-
er framing needed to understand and work with the other. 

8. Track, assess, revamp, and reconsider. Learning 
from experience requires moments of reflection and re-
formulation. High-performing international linkages are 
those that track and evaluate what activity has occurred, 
who participated, what impact was made, what difficul-
ties arose, and what costs were paid—and that renew and 
revise their approach in response. �ese assessments are 
made in conversation with each other and in terms of the 
impact on all participating institutions. 

9. Be ready for change, because it will happen. �e 
international partnerships now emerging are inherently 
platforms for change. �ey are designed to bring students, 
faculty, and staff together in ways that shift thinking, 
generate new ideas, advance research, and spawn new 
projects. �is mode of infusing international perspectives 
into an institution is one that can also change the institu-
tion. Flexibility, adaptability, and creativity are required. 
So is attention to principles of change management, 
shared governance, and decisionmaking both within each 
institution and across the partnership. 

�ese nine principles ask a lot of an institution, but they 
promise a lot in return. �e academy has been as globalized 
as the rest of our lives, and institutions now operate on an 
international playing field. It is not only our students who 
must learn to navigate the broader world, but our colleges 
and universities as well. �ere is confusion and conflict in 
this situation, intensified by new forms of student mobility, 
the as-yet-unknown impact of online learning, competition 
over market share, the threat of cultural imperialism, and 
the rise of monolithic schemes of global ranking. 

The academy has been as globalized as the rest of our lives, 
and institutions now operate on an international playing �eld. 

It is not only our students who must learn to navigate the 
broader world, but our colleges and universities as well. 
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�ere is optimism and new purpose as well: the great 
leaps in science and scholarship that are resulting from 
international collaboration, rethinking institutional mis-
sion in terms of global as well as local impact, the ability to 
address global problems in a global manner, the dramatic 
increase in students pursuing higher education world-
wide, the spread of high-quality institutions of higher 
learning on all continents, and the possibility of creating 
a global system of higher education that works for all. 

What international academic linkages promise to the 
institutions that pursue them is a collaborative approach 
to possibilities. �ey share resources. �ey premise inter-
national learning on international dialogue and set up the 
structures for such dialogue to occur. �ey build interna-
tional teams of research, application, and discovery. �ey 
recast disciplinary assumptions by bringing different per-
spectives into conversation with each other. �ey open 
doors of international learning, engagement, and experience 
for students, faculty, and staff who have never before done 
international work. �ey position institutions on a global 
stage. And new and less well-funded institutions are able to 
pursue them alongside wealthier and more established ones.

 When shaped in the ways discussed in this essay, 
international academic partnerships can also be the 
building blocks of a global system of higher education 
that connects institutions in a network of mutual growth. 
While we are only just beginning to recognize it, the 
dense connectivity that has already been established 
through such partnerships is a force worthy of being 
placed alongside the others mentioned just above. We 
are at a critical moment in academic history. �e ivory 
tower is collapsing. �e world may not be flat, but it is 
definitely interconnected. What we choose to do with 
that interconnectedness is critical. Collaborative inter-
national partnerships offer the possibility of a global 
network of higher education that shares resources, en-
hances capacity for a wide range of institutional types, 
acknowledges the need for globally constructed knowl-
edge, leads us to think about our impact on others, and 
moves our institutions, as well as our students, toward 
global citizenship.  IE
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Preparing to Recruit  
From Emerging Markets 
AN INCREASINGLY COMPETITIVE ENVIRONMENT of international student recruitment 
is compelling many institutions to optimize quantity, quality, diversity, time, and budget. Institu-
tions are often expected to recruit a prescribed number of international students while ensuring 
quality and diversity within the shortest span of time and limited financial resources. �is chal-
lenge is further intensified due to external changes, such as budget cuts and a declining domestic 
student pool, which has triggered the need for a proactive recruitment approach. Many institutions 
lack the internal capacity to solve the optimization problem, and are underprepared to recruit 
international students in a proactive manner. 

| FORUM

By Rahul Choudaha
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Master of Arts in 
INTERNATIONAL HIGHER EDUCATION    
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Learn to connect people, places, and ideas, and create 
new pathways to a career in international education, study 
abroad, international student advising, and beyond.

Make the most of your global outlook.

Turn your global 
outlook into an 
international career.

LEARN MORE
lesley.edu/global-outlookA typical response to the optimization problem is to 

rely on traditional source countries, since harnessing an 
existing, high-volume market is a less intensive and costly 
route in terms of effort, time, and budget. Quite often, 
growth in international student enrollment is driven by 
demand from source countries such as China, instead of 
by institutions’ proactive efforts to manage the optimiza-
tion concern. As a result, many institutions are seeing an 
over-representation of international students from lead-
ing source countries. 

Today almost one in two international students in the 
United States is from China, India, or South Korea. On 
some campuses, this concentration is even higher. For ex-
ample, Purdue University, which ranks fourth nationally 
for the largest international student population, reports 
that more than 70 percent of its international students 
come from China, India, or South Korea. If concentra-
tion by the top three source countries is not disquieting 
enough, the share of Chinese students alone on some 
campuses has risen to over half of the international stu-
dent population. At the University of Iowa, for example, 
Chinese students comprised more than 70 percent of in-
ternational undergraduates in 2011. 

�is has led to increased pressure on institutions to 
seek out international students from a broader range of 
countries as they look to diversify their student bodies. To 
this end, institutions must not only identify new emerg-
ing markets, but also balance recruitment opportunities 
with the potential risks and uncertainties of expanding 
recruitment efforts.

While there is increasing interest in recruiting from 
emerging markets, the identification of priority countries is 
often based on anecdotal evidence, a method that is neither 
efficient nor cost-effective. Moreover, navigating emerging 
markets presents new challenges and opportunities. 

Institutions must not only identify 
new emerging markets, but also 

balance recruitment opportunities 
with the potential risks and 
uncertainties of expanding 

recruitment efforts.
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The Top Four Emerging Markets
A research report published by World Education Services (WES) 
addresses this need for information by systematically identifying 
key emerging markets and offering strategies to successfully nurture 
them for the next three years. �e research is grounded in a two-
round Delphi survey—a mixed-method forecasting technique based 
on the anonymity and expertise of participants. Survey responses 
were triangulated with a range of educational and economic data 
-related to the emerging markets.

�e report characterizes “emerging markets” by their growth po-
tential for international recruitment beyond China, India, and South 
Korea in the near term. �is usage of the term emerging markets is 
different from the context of economic and business growth, which 
itself has moved beyond “BRIC”—Brazil, Russia, India, and China— to 
newer acronyms such as “MIST” and “N-11.” MIST stands for Mexico, 
Indonesia, South Korea, and Turkey; N-11 for the next 11 economies 
surging behind BRIC. Within higher education, Brazil, Indonesia, 
Myanmar, Syria, and Ethiopia have also been suggested as emerg-
ing markets on which to focus based on experiences and preferences. 

Based on the survey and analysis, this report identified four 
emerging markets for international student recruitment by order 
of importance: 

1. Saudi Arabia: With more than 57,000 students enrolled in U.S. 
institutions in 2012 according to recent SEVIS reports, Saudi Arabia 
is and will continue to be an encouraging market, due to the exten-
sion of the King Abdullah Scholarship Program. Institutions in the 
United States that offer intensive English programs and skillfully 
engage with sponsoring agencies have the greatest potential to re-
cruit from this rich pool of fully sponsored students. 

2. Brazil: Due to the launch of the Scientific Mobility scholarship 
program, U.S. institutions can expect a healthy flow of up to 50,000 
Brazilian students—mostly undergraduate and doctoral—enrolling 
in short-term programs over the next three years. �e recently an-
nounced Brazil English Teachers Program by IIE is also likely to 
contribute to positive word-of-mouth among prospective Brazilian 
students. Institutions that effectively engage with a range of partner-
ships will be in a better position to cultivate future student pipelines. 

3. Vietnam: High recruitment potential can be attributed to Viet-
nam’s growing middle class. According to Vietnam’s Ministry of 
Finance, more than 100,000 Vietnamese students are studying 
abroad. Although many Vietnamese students face financial barriers 
to their aspirations to study abroad, the number of self-financed stu-
dents is consistently increasing. Institutions of higher education that 
identify and reach Vietnamese students with the financial means 
to study in the United States should enjoy a good deal of recruiting 
success in the coming years.

4. Turkey: Opportunities to recruit from Turkey are primarily from 
its graduate market and dual-degree programs. Turkey is recognized 
as a tough market to develop, especially due to students’ stronger 
inclination to study in the United Kingdom and greater dependency 
on financial support. However, it still has potential to grow as the 
Turkish economy transforms and generates new wealth and aspi-
rations. Higher education institutions can overcome barriers by 
understanding the unique segments of Turkish students, and build-
ing pathways for students through partnerships.

A Portfolio Approach to 
International Recruitment
Given the complexity and volatility of recruiting international stu-
dents from emerging markets and the time it takes to cultivate new 
ones, institutions are encouraged to adopt a portfolio approach to 
international student recruitment. �is framework consists of two 
tactics that efficiently utilize institutional resources to achieve re-
cruitment goals. Higher education institutions should build (1) a 
portfolio of countries and (2) a portfolio of practices.

Institutions should build a portfolio of countries, which comprises 
both high-volume countries such as China, India, and South Korea to 
deliver predictable numbers, and also emerging markets to ameliorate 
the risks associated with over-dependence on select large markets. 
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This framework allows institutions to deliver future growth and 
simultaneously diversify the international student body. �e up-and-
coming markets that HEIs should focus on as a part of their near-term 
recruitment efforts are Saudi Arabia, Brazil, Vietnam, and Turkey. 

However, emerging markets present new opportunities and chal-
lenges requiring more-targeted approaches, not blanket strategies. 
�us, developing a portfolio of practices can help U.S. institutions 
reduce the risks involved and maximize their opportunities when cul-
tivating emerging markets. For example, to tap into sources of funding, 
institutions should leverage their institutional competitive advantage 
and develop relationships with organizations that fund and/or admin-
ister overseas scholarships (e.g., �e Saudi Arabian Cultural Mission). 

Likewise, today’s highly interconnected global youth population 
and tight budget environment make social media an indispensable stu-
dent engagement and recruitment strategy for emerging markets. For 
example, nearly half of all Facebook users in Vietnam are in the 18–24 
age cohort, translating into a targeted prospective student pool of 5.7 
million. Engaging prospective, current, and former students as am-

bassadors through social media is one low-risk and cost-effective way 
of experimenting with and nurturing emerging markets. 

Future-ready institutions need to recognize the risk associated 
with overdependence on limited countries for international student 
recruitment. Not doing so would adversely affect the makeup of 
the international student body. At the same time, international stu-
dent recruitment is a time- and resource-intensive endeavor. Higher 
education institutions need to prepare themselves for a changing 
context of international student recruitment, enabled by informed 
strategies and priorities. 

Benjamin Franklin once said, “By failing to prepare, you are pre-
paring to fail.” It’s time for higher education institutions to prepare 
themselves for successful recruitment from emerging markets. IE

RAHUL CHOUDAHA is director of research and strategic development 
at World Education Services in New York. He writes, presents, advises, 
and blogs on international student mobility and enrollment management, 
transnational education, and internationalization strategy. He earned his PhD 
in higher education administration from the University of Denver. 

Developing a portfolio of practices can help U.S. institutions reduce the risks 
involved and maximize their opportunities when cultivating emerging markets.
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YOU’RE INVITED! We invite you to submit your photos along with a brief (approximately 200 words) description of why these images are important in your 
understanding of a person, place, idea, or incident from your experiences in international education. The photos could be of a simple moment on your home campus 
involving international students, a major event in an exotic location, or anything in between. The editors of International Educator will run selections on this page throughout 
the year. Please contact us for submission details at magazine@nafsa.org.

INfocus

Inspiration Along the Silk Road
AS AN UNDERGRADUATE, I traveled to Bishkek, Kyrgyzstan, to study the Russian language. My reasoning in picking 
this nontraditional location was to study Russian in a place more untouched by Western influence, where I would truly have 
the opportunity to immerse myself in the language. As a former Soviet republic that still recognizes Russian as an official 
language, yet is far more remote than Russia and its European neighbors, this small Central Asian nation fit the bill. Renowned 
throughout Eurasia for its natural beauty, Kyrgyzstan drew me in with its enchanting mountains, waterfalls, caves, and lakes. 
An active climber, hiker, and nature-lover, I had endless occasion to partake in outdoor adventures, such as the spelunking trip 
in Aravan, a stop along the Silk Road, where this photo was taken. Such new experiences provided me not only with personal 
fulfilment, but also helped me understand how I wanted to focus my professional career. It made me realize how passionate I 
am about working so that others get similar chances to have such life-changing opportunities. 

CHRISTIANA HOLSAPPLE

International Program Recruiter with American Councils for International Education
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SOFTWARE ENGINEER YUANSONG QIAO’S SUPERVISOR AT 

THE CHINESE ACADEMY OF SCIENCES, a fulcrum for the coun-
try’s research and development and vehicle for launching high-tech enterprises, 
offered a suggestion. �e president of Ireland’s Athlone Institute of Technology 
(AIT) had recently visited the Beijing academy and AIT now was looking for 
someone to lead a computer networking project at the ambitious institute in the 
Irish midlands. “It could be good. Have a look,” he told Qiao.

Qiao did look and liked what he saw. Nine years later, the PhD researcher is still 
at AIT’s Software Research Institute, where he spearheads a €1.2 million proj-
ect that is helping Irish companies innovate in the digital media space funded 
by Enterprise Ireland, a state agency with a mission of helping Irish businesses 
achieve global success. Qiao now speaks English with a trace of an Irish accent but 
still gets to converse in Mandarin with numerous other researchers and graduate 
students from China in AIT’s labs. For a country with 4.6 million people on an 
island smaller than Cuba, that makes sense, he thinks, because “Ireland needs 
technical people. �e population is too small to push technology forward on their 
own. �ey need some foreign people.”

BRICs and Mortarboards
�at is precisely what Ireland has been doing over the past decade and more intensively since 
2010, with a phalanx of state agencies engaged in pushing Ireland’s seven national universities 
and 13 institutes of technology to extend their reach and attract more international students and 

IRELAND IS 

CONNECTING 

WIDELY ABROAD 

TO ENHANCE 

SCIENTIFIC, 

TECHNOLOGICAL, 

AND ECONOMIC 

ADVANCEMENT

Partnerships Spur
      INNOVATION
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scientists to study and work on 
Irish campuses. A special empha-
sis has been placed on expanding ties 
with researchers in China, India, and Brazil—
the “BRICs” minus Russia—three of the largest and 
fastest emerging economies in the world and countries 
with which Ireland is eager to do more business, academically 
and commercially.

Science Foundation Ireland (SFI) awarded €5 million to 
consortia of higher education institutions for workshops and 
collaborations with researchers in Brazil, China, and India as 
well as Japan, with a preference not for basic science but proj-
ects that can attract external funding and ultimately pay off in 
the marketplace.

Ciara Cotter, an SFI senior executive for enterprise and inter-
national affairs, said, “We wanted to mobilize the higher education 
institutions in Ireland to join up to target specific markets with their com-
bined strengths rather than a piecemeal approach.” 

Nanotechnology researchers Aidan Quinn and Mary Manning at University College 
Cork’s Tyndall National Institute are collaborating with Professor Asis Mazumdar of Jadavpur 
University in West Bengal, India, on low-cost, solar-powered water treatment systems for rural 
communities in a €2.2 million “ECO-India” project jointly funded by the European Commission 
and the Indian Department of Science and Technology. “Solving the current problems in India will 
also position Europe as a leading actor in meeting future water and wastewater needs—a market 
expected to be worth €94 billion by 2017,” Quinn said at a project launch.

�e quality of Ireland’s universities and their graduates was a main attraction for the phar-
maceutical companies and later technology giants that have built headquarters or major hubs 
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there, starting with Pfizer in 1969 and, much later, Apple 
and Google. Now the possibility of landing internships 
with high-tech companies as well as learning in Eng-
lish both are major lures for international students in 
science, technology, engineering, and mathematics 
(STEM) fields.

Fortuitously for Ireland’s interest in Brazil, hundreds 
of Brazilian science majors have chosen to spend their 
Science Without Borders year abroad on Irish cam-
puses, courtesy of the Brazilian government initiative 
to send 100,000 students abroad. Among them was 
Gabriela Andrade, 23, now back finishing her bachelor’s 
degree in geology at Universidade Federal do Espírito 
Santo (UFES) in Vitória, Brazil, after a year at Trinity 
College Dublin. Studying abroad was a lifelong dream, 
but one she did not think possible before Ciência Sem 
Fronteiras.

“Actually, I hadn’t thought about Ireland. I’d always 
thought about going to the U.S. or London. Two friends 
had studied English in Dublin, but that was the only 
thing I knew about Ireland—and the band U2, of course,” 
she said. Research online convinced her to set her sights 
on Trinity, Ireland’s oldest and top ranked university.

�e quality and content of her geology courses was 
similar to what she would have taken back home, which 
itself provided an important lesson. “We have this inferi-
ority complex that everything abroad is better than what 
we have here. To me it was really good to see that even 
though I was going to this amazing university, one of the 
best in the world, my course here in Brazil is as good.” She 
also went on geology field trips to County Sligo in Ireland’s 
west and to Greece. �ere were 60 Brazilians at Trinity in 
her cohort, and 97 this academic year.

Fabian Boylan, professor of pharmacy and one of 
three Brazilians on the Trinity faculty, said the “magic” 
of Science Without Borders was not “that the students 
are going to have something special they wouldn’t have at 
home. But it’s a different way of teaching. It’s an experi-
ence, living in another culture, and studying with people 
from everywhere in the world.”

Overall, Ireland was expecting 1,500 Brazilians from 
this initiative, which ends in 2015, including hundreds 
diverted to Irish campuses after universities in Portugal 
could not accommodate them. Before construction of the 
temporary pipeline, there were only 36 full-time students 
from Brazil attending Irish public institutions, said Gerry 

Taoiseach (Prime 
Minister) Enda 
Kenny and 
flag-bearing 
International 
Student 
Ambassadors 
at an April 
2014 event at 
Farmleigh House, 
the state guest 
house. 
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“We see internationalization as 

an all-embracing reality for our 

institution . . . [T]he principle of 

global connectedness drives our 

faculty, our students, and the 

entire academic enterprise,” said 

NUI Galway's Brian Hughes.

O’Sullivan, head 
of international 
programs for the 
Higher Education 
Authority (HEA). 

O’Sullivan said 
the quality of Irish 
higher education 
“has played a big 
part in boosting 
our country’s po-
sition as a global 
economic player,” 
albeit a small one. Brazil, India, and China “have advanced 
in the last 10 years as major international players, but they 
have their own economic and societal challenges. We can 
help by sharing our expertise and knowledge,” he said. 

Eleven percent of the international students enrolled 
in Ireland’s 37 public higher education institutions in 
2012–2013 hailed from China, more than any country 
other than the United States. Among them was Jia Wang, 
who is finishing her doctoral degree in human rights 
law at the National University of Ireland (NUI) Galway’s 
highly regarded Irish Centre for Human Rights.

Wang, who is writing her dissertation on the Khmer 
Rouge Tribunal in Cambodia and aspires to work to 
“improve human rights and promote the humanitar-
ian concerns in the official and civil life in China,” said 
she was drawn to Ireland by its “built-in international 
perspective” and “rich experience in foreign affairs and 
international diplomacy.”

International enrollments at NUI Galway have surged 
from barely 1,000 a decade ago to 2,922 this past spring. 
“NUI Galway has always been a globally connected uni-
versity with an internationalist mindset,” said Dean of 
International Affairs Brian Hughes, who noted that Gal-
way is Ireland’s most multicultural city, with non-Irish 
nationals making up a fifth of the population.

“We see internationalization as an all-embracing 
reality for our institution” that extends far beyond stu-
dent recruitment, revenue generation, or new business 
development, Hughes said. “[T]he principle of global con-
nectedness drives our faculty, our students, and the entire 
academic enterprise.”

A Global Excellence Scholarship from the Irish govern-
ment helped lure Ashutosh Bagla to University College 
Dublin (UCD), where he finished freshman year at the 
top of his class in the College of Agriculture. UCD calls 
itself “Ireland’s Global University” and counts more than 
5,500 international students among its 30,000 students.

Bagla, 20, a food 
science and agri-
business major 
from Kanpur in Ut-
tar Pradesh, India, 
was also selected as 
one of Education in 
Ireland’s five dozen 
International Stu-
dent Ambassadors, 
who blog about 
their experiences 
and field questions 

on Facebook from students around the world considering 
study in Ireland. �ey also met Taoiseach (Prime Min-
ister) Enda Kenny and then Minister for Education and 
Skills Ruairi Quinn (Jan O’Sullivan succeeded him in 
July 2014).

“Attracting international students is a good way to de-
velop the country’s economy,” said Bagla, son of a factory 
owner and grandson of an industrialist. “All the interna-
tional students have a very good experience here. When 
they go back home, they are always going to advertise 
Ireland in their country.” �e students also provide an im-
mediate €1 billion annual boost to the economy, according 
to Enterprise Ireland.

Trinity opened a Global Room in November 2013 to 
host international events and, in the words of then-Vice 
President for Global Relations Jane Ohlmeyer, to serve 
as “a symbol of Trinity’s dedication to becoming a global 
educational hub.” �e new space includes a wall of plas-
ma screens with wireless headsets that allow students to 
watch 300 international television stations. �e college’s 
popular Science Gallery recently secured a 50 million ru-
pee (€645,000) grant from the Indian state of Karnataka 
to open a branch museum in Bangalore.

Ana Terres, a microbiologist who directs research sup-
port at Dublin City University, said the SFI-backed Brazil 
consortium has opened doors to “a country where we re-
ally didn’t have a lot of things going on.” With Ireland and 
the rest of Europe still trying to climb out of recession, “we 
had to think outside the box,” said Terres. Brazil, India, 
and China “are no longer poor and have a huge amount 
of talent. Why not collaborate?”

Sharon O’Brien, a professor in Dublin City Universi-
ty’s (DCU) School of Applied Language and Intercultural 
Studies and an expert on the technology of machine 
translation, got two small SFI grants to collaborate with 
Fabio Alves of Universidade Federal de Minas Gerais in 
Belo Horizonte, Brazil, on what professional translators 
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can add to machine-translated texts. She already has one 
postdoctoral fellow from Brazil and is hoping in the fu-
ture to “see a lot more PhD students coming from Brazil 
to DCU.”

SFI’s India consortium says that there are currently 
in excess of 30 formal agreements between its Irish 
participants “and a spectrum of collaborating Indian in-
stitutions including the best universities and academic 
labs and several industrial partners.” �ere, too, the ex-
pressed aim is to “create a cadre of young Indian science 
and technology researchers who will have a lasting con-
nection to Ireland.”

Technical Institutes Make Their Mark
Ireland’s technical institutes are playing their part in 
reaching out to Brazil, India, and China. �e institutes, 
which began in 1970 as two-year schools turning out 
technicians for industrial jobs, have evolved into com-
prehensive institutions that award advanced degrees 
and conduct robust research programs. �ey are also in 
the midst of consolidating into technological universi-
ties with tens of thousands of students and even larger 
research enterprises. 

AIT software engineering lecturer Enda Farrell is one 
of three AIT professors teaching students at East China 
Institute of Technology in Nanchang in 3-plus-1 pro-
grams that offer the possibility of an AIT honors degree 
if the students go to Athlone for a fourth year of study. 
Chinese students may not have heard of AIT before, but 
that is no impediment, he said. Apart from such places as 
Oxford, Cambridge, and MIT, “they won’t have heard of 
any of the other colleges either. And there’s an appetite 
for international education in China.” Once they get to 
Athlone, they may stay as Yuansong Qiao did.

“China has been a major market for AIT since 2001,” 
said Mary Simpson, AIT’s director of international rela-
tions. Athlone, with 20,000 people, has become “quite a 
cosmopolitan town. �e students very much enjoy the 
lifestyle and the lower cost of living,” she said. With Dublin 
just 90 minutes down the motorway, “we’re like a little 
suburb now.” 

James Clarke, a U.S.-born electrical engineer in Water-
ford Institute of Technology’s (WIT) telecommunications 
software group, forged extensive ties with researchers in 
India through a cybersecurity project he coordinates for 
the European Commission (EC). “It’s really put WIT 

Yuansong Qiao 
(center) pictured 
with researcher 
Shuaijun 
Zhang and AIT 
technology 
gateway manager 
Anthony 
Cunningham 
demonstrating 3D 
sensing in action 
at AIT’s Software 
Research 
Institute. The 
sensor is being 
developed for 
potential use in 
remote training, 
such as gym 
programs or 
dance routines. 
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on the map,” said 
Clarke, who is look-
ing to the EC and 
the government 
of India for more 
funds to keep the 
work going.

“Research is  a 
big agenda for us,” 
said John Joe O’Farrell, WIT’s international development 
and recruitment officer. Research groups in convergent 
technology, nanotechnology, and the built environ-
ment also have partners in India, and WIT is hosting 
a conference there that O’Farrell hopes will result in 
more postdoctoral fellows “coming over to work in our 
labs.” He added that it remains challenging to work with 
some Indian institutions because “they are not neces-
sarily fully aligned (nor) equally as resourced, but there 
is a lot of possibility there.”

Donal McAlister, international affairs manager at IT Car-
low, where 8 percent of the 6,000 students are international, 

said Carlow has 
found success in 
China by forging 
partnerships with 
universitiesnot in 
metropolises such as 
Beijing and Shanghai 
“but second tier cit-
ies like Zhengzhou , 

the capital of Hunan province, or Guilin in the south.” 
“Essentially what you need in China is a very good 

contact on the ground to make the introductions. It’s not 
that you’re making big marketing noise in China. It’s a 
very narrow communications channel,” McAlister said. 
“Outside of those particular partners we work with, hardly 
anyone knows about Carlow. But within those partners, a 
lot of people know us. We regularly visit and we’ve had a 
huge exchange of students over the years.” IE

CHRISTOPHER CONNELL is a freelance writer in Alexandria, 
Virginia, and author of NAFSA’s annual Internationalizing the 
Campus report.

The Dargan 
Research Centre 
at the Institute 
of Technology 
Carlow, one of 13 
such institutes 
across Ireland.

PARTNERSHIPS SPUR INNOVATION

The expressed aim is to “create a 
cadre of young Indian science and 

technology researchers who will have 
a lasting connection to Ireland.”
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Setting Goals 
for Success

Ireland evaluates its 5-year strategy for 

attainment in internationalization 
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I
N SEPTEMBER 2010 THE IRISH DEPARTMENT OF EDUCATION AND 

SKILLS RELEASED A REPORT, Investing in Global Relationships: Ireland’s Inter-
national Education Strategy 2010–15, designed to guide the country’s international higher 
education policy for the next five years. A key part of the International Education Strategy 
(IES) was a laundry list of hard metrics that called for growth of international students at 

Irish institutions in a variety of areas. 

Now, four years into the plan, there is progress toward achieving at least some of the metrics, though 
many challenges remain. But perhaps more dramatic than such numeric expansion are continuing 
steps at both the government and institution levels that aim to maintain the quality of an expanded 
and internationalized Irish higher education system. �ose efforts reflect recognition that the caliber 
of the international students that Ireland’s higher education institutions attract may be as important 
as the raw numbers of international students who are drawn to study in the Emerald Isle. 

Hitting the Numbers
Irish higher education appears on the path to achieving at least some of the IES’s numeric and related goals. �e IES report, 
for example, had called for an increase in the national proportion of full-time international students from approximately 
10 percent to 13 percent from 2010 to 2015.

“It’s likely that we will [reach some numeric targets in the IES],” 
says Jan O’Sullivan, the recently appointed Minister for Education 
and Skills, in an interview with International Educator. A Depart-
ment of Education and Skills report evaluating progress toward 
achieving the IES was expected by the end of 2014. 

“�e higher education system is broadly on target to have in-
ternational students accounting for 15 percent of total full-time 
student numbers by 2020,” stated the Irish Higher Education Au-
thority’s (HEA) May 2014 Higher Education System Performance 
First Report 2014–2016 (System Report), referring to data through 
the 2012–2013 academic year. “In terms of where incoming stu-
dents come from, we can report that there is good evidence of 
alignment with Enterprise Ireland’s target markets, with 45 per-
cent of international students currently from the tier one priority 
markets of USA, China, India, and the Middle East.” 

“Since 2010 Ireland has made great strides in terms of at-
tracting international students from North America, Malaysia, 
India, China, MENA (Middle East and North Africa), and Bra-
zil,” says Karole Egan, senior vice president, education, North 
America, at Enterprise Ireland, which is charged with marketing and promoting Irish higher education abroad. “In the 
past two years more that 1,700 Brazilian students have elected to study at Irish higher education institutes through 
the Science Without Borders scholarship scheme funded by the Brazilian Government. Ireland’s higher education 
institutes are also seeing progress in India and Saudi Arabia. Twenty-seven formal [memoranda of understanding] 
have been agreed between Irish institutes of higher education and their Indian counterparts, and applications from 

BY DAVID TOBENKIN

University of Limerick students embrace global themes.
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SETTING GOALS FOR SUCCESS

Indian students were up 120 percent in 2013. And there are cur-
rently 1,500 Saudi Arabian students studying in Ireland under the 
King Abdullah Scholarship Program.”

Still, many challenges remain. Comments in a November 2012 
report by Enterprise Ireland highlight the real tension inherent in 
attempting to rapidly upscale internationalization at higher educa-
tion institutions in a country with a population of only 4.6 million 
that is still recovering from a severe recent recession.

“�e international education sector in Ireland is faced with a 
number of impediments to progress: limited resources; inadequate 
staffing; systems which are unfit for purpose; uneven academic 
buy-in and potential capacity issues,” said the report, International 
Students in Irish Higher Education 2011–12, Enterprise Ireland’s 
most recent report on international student recruitment. 

Even the later System Report noted that responses that the HEA 
had received from individual Irish higher education institutions 
raised some concerns, including, in some cases: “an absence of overt 
links between internationalization strategies and quality assurance; 
very ambitious targets from near standing start amongst smaller 
institutions; insufficient demonstration of an emphasis on risk man-
agement; lack of demonstration of international student support; 
[and] a lack of balance between inward and outward student flows.”

A Focus on Quality
�e IES report noted that “quality will be at the heart of Ireland’s 
international education offering.” O’Sullivan, asked if achieving a 
particular international student statistical benchmark was most im-
portant, chose instead to emphasize the importance of maintaining 

Students at the University of Limerick.
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quality: “Quality is the most important element 
of this,” says O’Sullivan. “So if we don’t reach all 
of the numbers, I wouldn’t consider that to be 
as significant as ensuring that we have a qual-
ity product, that our reputation is maintained. 
So that would be where my focus would be. 
�at’s one of the reasons why the minister for 
justice and I have recently launched new rules 
to strengthen the quality regulations for in-
ternational education. We are concerned and 
we don’t want to get into a situation where the 
quality of Irish education is questioned.” 

�e new rules to which O’Sullivan alludes 
include a September 2014 policy statement 
tightening standards for Irish higher education 
institutions providing education to non-Euro-
pean Economic Area (EEA) students to be able 
to receive immigration and work authoriza-
tions for those students. �e policy statement’s 
attempt to assure quality came after four higher education providers 
were suspended by the Irish Naturalization and Immigration Ser-
vice (INIS) for immigration purposes in April 2014 and a number 
of providers shut down at short notice in response to quality-related 
issues and scrutiny. 

Ireland is also unveiling an International (Quality) Education 
Mark that will establish standards for higher education institutions 
serving international students and that would be necessary for 
such institutions and their non-EEA students to gain access to the 
country for extended studies, for international students to gain per-
mission to work, and for higher education institutions to participate 
in government branding and marketing arrangements and other 
capacities through which they would become associated with the 
Irish state. Applications for the mark were expected to be required 
from higher education institutions as of January 1, 2015. 

�e emphasis on quality reflects the fact that for a small country 
like Ireland, a large part of the draw of higher education interna-
tionalization relates to soft diplomacy, Irish economic growth and 
international economic influence, as well as the impact that interna-
tional student graduates can have upon the wider world. �at impact 
generally increases with the quality of the international students, the 
length of their stay in the country, and the number pursuing higher 
and technical degrees.

“We are unusual in Europe in that we have strong demographic 
growth in Ireland,” says O’Sullivan, who says that the five-year IES 
will be followed by a successor plan. “So it’s not just about look-
ing for numbers to fill places. It’s about having that added value, 
that extra dimension, and the importance of that international 
connection, whereby it’s not just about quality of experience for 

the students. It’s also about making connections internationally 
that are of economic benefit as well as of personal benefit to the 
individuals concerned.” 

�e Enterprise Ireland report noted some hopeful signs in that 
respect. “�e composition of Ireland’s international student co-
hort is also changing in important ways,” it notes. “PhD student 
numbers have increased by 35 percent [from the preceding year, 
2010–11] and now account for 20 percent of Ireland’s international 
students—Ireland’s performance in this area is above international 
norms. �ere has also been a 6 percent increase in full-time degree 
student numbers. International students have increased under all 
the STEM (science, technology, engineering, and math’s) fields.”

A new logo and tagline was unveiled in 2011 by Enterprise Ire-
land, featuring the “Education in Ireland: World-Class Standards, 
Warmest of Welcomes” tagline and a logo also including the Irish 
shamrock symbol. It was subsequently rolled out in the six priority 
markets: North America, Malaysia, India, China, Middle East and 
North Africa, and Brazil, Egan says. By 2014, there were more than 
2.4 million online interactions with the brand compared with less 
than 1,000 in 2011, Egan says. 

At the Institution Level
At the institution level, some Irish universities report strong prog-
ress toward increasing their numbers of international students. “�e 
number of international students of all categories has increased at 
Trinity over recent years at a pace at least consistent with the goals 
set out in the IES,” says Sinéad Ryan, director of internationalization 
at Irish university Trinity College Dublin. “Our institutional goals, 
as set out in Trinity’s new Strategic Plan 2014–2019 published on 

Students studying in a lab at Trinity College Dublin.
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October 22, 2014, involve having 18 percent of our students from 
outside the European Union by 2018–2019.” 

With internationalization continuing as a central institutional 
strategy, Ryan says that Trinity’s Global Relations Strategy’s priori-
ty areas include staff and student mobility, alumni engagement, the 
internationalization of the educational experience, international 
student recruitment, and the development of global relationships.

She notes that a senior academic, professor Jane Ohlmeyer, was 
appointed Trinity College Dublin’s first vice president for global re-
lations in 2011 and a successor in that position, professor Juliette 
Hussey, was recently named. Ryan says that in-country advisers have 
been appointed to serve Trinity’s priority areas, the United States, 
India, and China, and to embed internationalization across the uni-
versity, a network of global officers was appointed. 

An on-campus international hub, the Trinity Global Room was 
officially opened in November 2013 to reflect the university’s en-
deavors toward building global relations and a multicultural campus 
that encourages students to develop a global vision. Staffed by a team 
of student ambassadors, the facility features a wall of plasma screens 
with access to more than 300 television channels, a resource library 

with international reading materials, and state-of-the-art confer-
ence and seminar facilities for internationally themed events. Since it 
opened, the Global Room has facilitated more than 300 internation-
ally themed events on campus, Ryan says. A blog (http://tcdglobal.
wordpress.com/) run by the Global Room student ambassadors re-
flects the Trinity student experience for prospective international 
students and has had more than 8,500 hits since its establishment 
in January 2014, Ryan says.

Panpan Lin, a 26-year-old Chinese native, recently graduated with 
two master’s degrees from Trinity College Dublin, including a master’s 
in philosophy in textual and visual studies and a master’s of science in 
interactive digital media. Choosing Ireland and Trinity in particular 
for her graduate studies reflected a variety of factors, she says.

“When I applied for my first master’s degree, I was looking for an 
interdisciplinary course which combines literature with visual art,” 
says Lin. “�ere aren’t that many universities offering courses with 
such a focus. Trinity happens to have this master’s of philosophy in 
textual and visual studies. In addition, I found that the tuition fees 
at Trinity were more affordable than universities in other countries.” 
Lin says the two master’s degrees together will cost her €23,170, 
which her family is providing.

Professional and social considerations also affected her choice, 
Lin says. “I was more after the universities than the countries. I 
would like to become an academic. Having a more international 
educational background, especially by gaining a degree from a fa-
mous university abroad, would help me greatly whether I decide to 
work in universities in China or abroad. I love literature and that is 
another important reason why Ireland and Trinity were so appeal-
ing to me. Also, safety is the first concern of both myself and my 
parents, and I found that it is easy to make friends in Ireland and 
people are always ready to help.” 

�e University of Limerick also reports success in achieving in-
ternationalization objectives, says Josephine Page, director of the 
International Education Division at the University of Limerick. She 
notes that two goals of the university’s internationalization plan, 
University of Limerick Strategy Strategic Plan (Pioneering and 
Connected: 2010–2015), were to increase outgoing student mo-
bility by 30 percent and to promote cultural diversity through the 
recruitment of international students by increasing the number of 
non-European Union students by 50 percent. 

“Our university has a very international focus, with more than 
2,500 students from over 100 countries in 2014–15,” Page says. 
“One in three undergraduates spends one semester or more over-
seas as of late 2014. In the 2013–14 academic year, 13.5 percent of 
the 14,000-person student body is international, with about half of 
the international component including non-EEA students. We have 
exceeded both our plan’s goals for sending students abroad and for 
the number of international students on the campus.” 

Trinity College Dublin student Panpan Lin came to the university from 
China to earn two master's degrees. P
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Page says that focusing on 
serving the needs of interna-
tional students has helped 
achieve the Plan’s goals. 
“We offer excellent student 
support and a supportive 
campus environment,” Page 
says. “An International Stu-
dent Barometer™ survey was 
undertaken by independent 
research group i-Graduate 
[in 2012] and involved 238 
institutions worldwide including the seven Irish universities. 
Across the four surveyed categories of ‘Living’, ‘Support’, ‘Ar-
rival’, and ‘Learning’, University of Limerick was voted as having 
the best overall living experience in Ireland and was fifth in the 
world.”

Another Irish university expanding international activities is 
University College Dublin (UCD), says Alex Metcalfe, director of 
international affairs. 

“UCD is a leading re-
search-intensive university 
within Ireland,” says Metcal-
fe. “Our benchmarks have to 
be global if UCD is going to 
make the contribution that it 
intends to make within Ire-
land and around the world. 
Educationally, it is vital that 
we can provide a vibrant, di-
verse, and global population 
of students for both our Irish 

and international students to learn alongside.”
He notes that international (non-Irish) students have grown 

from 19 percent of the total UCD student body in 2009–10 to 24 
percent of the 26,354 total students in 2013–14, with the number 
of international students growing by 36 percent over that period.

Metcalfe says that UCD’s academic program design has helped 
facilitate internationalization at the institution. “�e highly flexible, 
fully semesterized and modularized curriculum at UCD facilitates 

Trinity College Dublin

“UCD is a leading research-intensive 
university within Ireland,” says 

Metcalfe. “Our benchmarks have to 
be global if UCD is going to make the 
contribution that it intends to make 

within Ireland and around the world.”

P
H

O
T
O

  
C

R
E

D
IT

: T
R

IN
IT

Y
 C

O
L

L
E

G
E

 D
U

B
L

IN



16  INTERNATIONAL EDUCATOR  JAN+FE B.15 •  IR E L AND SUPPLE ME N T

SETTING GOALS FOR SUCCESS

international credit transfer and collaborative program develop-
ment,” Metcalfe says. “It has allowed us to develop innovative and 
popular study abroad programs in subject areas like agriculture, 
engineering, nursing, and science, in which student mobility has 
traditionally been perceived to be difficult.”   

Some Irish higher education institutions have long been highly 
internationalized, such as Royal College of Surgeons in Ireland 
(RCSI), a not-for-profit independent health sciences institution 
based in Dublin since 1784.

“RCSI has always been very internationally focused,” says 
Hannah McGee, dean of the Faculty of Medicine and Health 
Sciences at RCSI. “We are the largest medical school in Ireland, 
with students from more than 60 countries in our undergraduate 
classes. Our class sizes are around 330 students per annum, with 
approximately one fifth each from Ireland/EEA, North America, 
Middle East, Far East (particularly Malaysia), and the rest of the 
world. We also run the first established Graduate Medical Pro-
gramme (established 2006) with on average 65 students per 
year—half Irish/EEA and half North American.”

RCSI runs a number of its core education programs over-
seas, including full undergraduate medical and nursing degree 
programs in Bahrain, owned and run by RCSI since 2004, which 
includes about 1,200 students. Another overseas program is a 
joint undergraduate medical degree program with University Col-
lege Dublin (UCD) established in 1996. �at program intakes 150 
new students per year, taught half in Dublin and half in Penang, 
Malaysia, notes McGee. 

RCSI provides a noteworthy example of how limited national 
capacity and supply has driven Irish higher education internation-
alization, McGee says. “International students are the mainstay 
of RCSI—within Ireland the numbers of health professional stu-
dents sponsored by the Department of Education and Skills for 
national workforce planning is necessarily limited,” says McGee. 
“�is is true for all universities. We have excellent programs of 
study and clinical training opportunities, and an international 
market demand for such courses from a reputable educational 
system such as in Ireland. Hence we and others see this as a high-
level Irish ‘product’ that has financial and also cultural advantages 

Students at Trinity College Dublin
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to a small island nation. In 
tandem, the Department 
of Education and Skills has 
made internationalization 
of education an explicit na-
tional policy.”

Ireland’s 14 institutes of 
technology, which are univer-
sity-level institutes focused 
on teaching and learning, 
purpose-driven research, and 
public service, and which op-
erate a unique system in that 
they allow students to prog-
ress from two-year associate 
degree programs through pri-
mary degree to master’s and PhD programs, are also attempting to 
increase international recruitment numbers. 

“Increasing the number of international students is important 
to us for a number of reasons,” says Sinead Day, international af-
fairs manager at Waterford Institute of Technology. “Many of our 
graduates will become global citizens and we wish for them to 
pursue their studies in a multicultural environment, which is re-
flective of the world in which they will work. Many of our industry 
partners regionally are either multinational or global enterprises, 
or are Irish companies which are heavily dependent on their ex-
port trade. We wish for our graduates to have experience of study 
overseas, international students on campus, foreign languages, 
and links with international industry partners. Our international 
engagements help our academic profile, allow us to link with re-
search units internationally, help us when we enter competitive 
bidding processes for research funding, and help further develop 
our own staff through mobility opportunities and access to inter-
national research agendas. International student recruitment is 
also a source of income to WIT., to the city, and region. It helps 
profile our city and region internationally, which has led to an 
increase in the number of overseas visitors to our city.

“We have achieved [the IES target of increasing total student 
numbers by 50 percent from the IES’ start numbers] in terms of our 
full-time, non-EU students registered on programs at WIT,” says 
Day. “In terms of degree seeking, study abroad, and exchange stu-
dents, we have in excess of 850 international students out of a total 
full-time student population of almost 6,000 and we have almost 
200 students who pursue short-term summer programs at WIT. 
Our incoming exchange numbers have remained stable, and our 

outbound exchange num-
bers have risen by about 15 
percent.”

�e increase in interna-
tional students has reflected 
a conscious strategy to inter-
nationalize, Day says.

“WIT set up a self-financing 
international education unit 
in 2002, and I was appointed 
international manager,” Day 
says. “We began to recruit 
students from India and 
China into undergraduate 
and postgraduate programs. 
Students were interested in 

Ireland because English is our first language, and the story of our 
economic success had reached international shores. As income 
began to flow inwards, our unit expanded and we became involved 
in many more international projects with an increasing number 
of countries. Basically, success in international markets involves 
having the right team with a certain skill set who are able to net-
work and build profile, and win projects internationally. You must 
have access to seed funding, and have the flexibility and resourcing 
to go in new directions quickly. Layers of constraint and bureau-
cracy will mitigate against an institution in international affairs, 
as the pace of development internationally is fast, and partners 
who are building profile like to see results. Ultimately, you need 
a very strong curriculum which meets the needs of international 
markets, and a very strong international reputation which will act 
as a pull factor. Increasingly in a world where social media domi-
nates and has overtaken more traditional forms of marketing, one’s 
reputation and student’s firsthand experience of an institute and 
its promises is what counts.”

Day says maturation of an internationalization program may, 
counterintuitively, be demonstrated by how little a centralized 
higher education institute body was involved in establishing it.

“�e test of this for me is when you discover that an international 
project has been launched or completed, and that you had very little 
to do with this!” Day says. “Not having to handhold or be responsible 
for every last international engagement across our Institute is for 
myself a measure of success.” IE

DAVID TOBENKIN is a freelance reporter based in the Washington, D.C., 

area.

“Increasing the number of 

international students is important 

to us for a number of reasons. 

Many of our graduates will become 

global citizens and we wish for 

them to pursue their studies in a 

multicultural environment, which is 

reflective of the world in which they 

will work.”
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Athlone Institute of Technology

  

Athlone Institute of Technology 
(AIT) is an Irish government 
higher education institute with 
6,000 students. AIT offers in-
ternationally recognized under-

graduate and postgraduate programs in business, accounting, IT, 
hospitality and tourism studies, engineering, and science. Graduates 
from these disciplines have been very successful in progressing 
to further studies and in obtaining relevant employment. Located 
in the heart of Ireland, Athlone is 70 minutes from Dublin in a 
thriving urban center well-serviced by public transport. 

Mary Simpson
Director of International Relations
Athlone Institute of Technology
Dublin Road
Athlone
Co. Westmeath
Ireland
Phone: +353 90 646 8272
E-mail: msimpson@ait.ie
www.ait.ie 

Dublin City University

Dublin City University (DCU) is 
a modern self-contained campus 
conveniently close to Dublin’s vi-
brant city center and airport. DCU 
offers study abroad options in all 
major disciplines including global 
business, STEM, humanities, and 
social sciences. Students enjoy high 

quality, fully supportive teaching with excellent facilities and ac-
cess to a range of clubs, societies, services (counselling service, 
medical center) a dedicated International Office team, and a great 
sports center located next to DCU’s on-campus apartments.

Caroline Magee
Study Abroad Manager
Room A250
Dublin City University
Glasnevin
Dublin 9
Ireland
Phone: +353 1 700 7411
E-mail: caroline.magee@dcu.ie
www.dcu.ie/international

Institute of Technology Carlow 

We are looking forward to 
welcoming you to IT Carlow, 
which for more than 40 
years has been a higher 
education provider in Ireland. 
At IT Carlow we offer you 
a wide range of courses 

leading to internationally recognized qualifications; a first class 
teaching and learning environment; an experienced, committed, 
and supportive academic and administrative staff; and a vibrant 
community atmosphere where lifelong friendships are made.

Donal McAlister
International Affairs Manager
Institute of Technology
Kilkenny Road
Carlow
Ireland
Phone: +353 59 917 5205
Fax: +353 59 917 5091
E-mail: international@itcarlow.ie 
www.itcarlow.ie/

Limerick Institute of Technology

Limerick Institute of Tech-
nology (LIT), founded in 
1852, is a multi-campus higher 
education institution based 
in the Mid-West region of 
Ireland with 5,000 full-time 

and 1,500 part-time learners. LIT offers career focused programs 
across a wide range of disciplines (engineering, science, information 
technology, business, social care, services, and art and design) from 
sub degree through to postdoctoral research. LIT was twice the 
Sunday Times Institute of Technology of the Year in 2008 and 2013.

Cliona Campbell
International Officer
Limerick Institute of Technology
International Office
Moylish Park
Limerick
Ireland
Phone: +353 61 293 401
E-mail: international@lit.ie 
www.lit.ie 
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Mary Immaculate College

Mary Immaculate College (MIC) is Ireland’s leading university-level 
college of education and liberal arts with a growing and diverse com-
munity of 3,500 students enrolled in undergraduate programs in educa-
tion, liberal arts, early childhood care and education, and various 
postgraduate programs at diploma, MA, and PhD levels. MIC is 
conveniently located a 10-minute walk from Limerick city center, in 
Ireland's Mid-West region and has a vibrant international community, 
proudly hosting more than 70 international students annually.

Holly Cowman
Director of the International Office
Mary Immaculate College
South Circular Rd
Limerick
Ireland
Phone: +353 61 774 787
Fax: +353 61 313 632
E-mail: holly.cowman@mic.ul.ie 
www.mic.ul.ie

Maynooth University
Maynooth University is a place 
of lively contrasts. It is a modern 
institution, dynamic, rapidly-
growing, research-led, and 
engaged, yet grounded in 
historic academic strengths 

and scholarly traditions of more than 200 years of education and 
scholarship. �e university is located in the historic town of 
Maynooth, 25 kilometers from Dublin, and its campus combines 
the peaceful and historic beauty of fine eighteenth-century build-
ings with the very best of modern research and teaching 
facilities. 

Maynooth University
International Office
Maynooth
Co. Kildare
Ireland
Phone: +353 1708 3868
E-mail: International.office@nuim.ie
www.maynoothuniversity.ie/international 

Trinity College Dublin
 Founded in 1592 by Queen 
Elizabeth I, Trinity College 
Dublin is Ireland’s oldest 
and top-ranked university. 

Trinity’s 47-acre campus is packed with historic buildings, cobble-
stoned walkways, and cutting-edge facilities, creating a tightly-knit 
community in the center of Dublin. With 24 academic schools, 
Trinity offers courses in disciplines ranging from languages and 
literature to nanoscience and biomedical engineering. Consistently 
rated in the World Top 100, Trinity College Dublin is an ancient 
university making a modern impact.

Trinity College Dublin
Global Relations Office
East �eatre
College Green
Dublin 2
Ireland
Phone: +353 1 896 1000
E-mail: study.abroad@tcd.ie
www.tcd.ie/study 

University College Cork

University College Cork 
(UCC) was established 
in 1845 and is located in 
Cork City, Ireland. UCC 
is a world-class university 
providing the full range 

of academic disciplines. We take pride in our tradition of inde-
pendent thinking in teaching, learning, and research. Our students 
are of central importance, and the creative relationship between 
students and professors is key to our unique ethos. Cork offers a 
warm, friendly, and safe living environment.

Marita Foster
Deputy Director
Western Road
Cork City
Ireland
Phone: +353 21 490 3000
Fax: +353 21 490 3000
E-mail: m.foster@ucc.ie
www.ucc.ie/en/
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University College Dublin

University College Dublin (UCD) is Ireland's 
largest and most diverse university with more 
than 20 percent of the student body represent-
ing 127 countries. Established in 1854, UCD is 
located on a modern campus 5 kilometers from 
Dublin city center. UCD's facilities are among 
the finest in Ireland, including a new dedicated 
international student center and 50-meter 
swimming pool. UCD also has comprehensive 

student support services, including a health center, counseling, 
and career development services.

Enda Carroll
UCD International
University College Dublin
Belfield
Dublin 4
Ireland
Phone: +353 1 716 8544
Fax: +353 1 716 1165
E-mail: studyabroad@ucd.ie
www.ucd.ie/international/

University of Limerick 

�e University of Lim-
erick (UL) is an inde-
pendent, internationally 
focused university with 
more than 13,000 stu-
dents, 13 percent of 

whom are international from 100 countries. It is a young, energetic, 
and enterprising university with a record of innovation in educa-
tion and excellence in research. Outstanding recreational, cultural, 
and sporting facilities further enhance this exceptional learning 
environment. �e Sunday Times Good University Guide recently 
announced UL as Ireland’s University of the Year for 2015.

Katherine Martin
Manager Study Abroad
University of Limerick
Castletroy
Limerick
Ireland
Phone: +353 61 213 153
E-mail: Study.abroad@ul.ie
www.ul.ie/international/ 

Uversity 

Uversity has been founded by lead-
ing universities, institutes of tech-
nology, and independent colleges 
across the island of Ireland to rei-
magine education for creativity, the 
arts, and culture by offering a world 
first in personalized learning. Stu-
dents work with a personal mentor 

to create a program that is unique to their learning requirements 
and reaches beyond the limitations of any one college or subject 
area. With Uversity, you choose, you grow, you create. 

Claire Doody
IFSC House
Custom House Quay
Dublin 1
Ireland
Phone: +353 1 687 5999
E-mail: apply@uversity.org
www.uversity.org



DISCOVER
A CAMPUS STEEPED
IN HISTORY

EXPLORE
EUROPE AND
IRELAND WITH EASE

LEARN
FROM WORLD-
RENOWNED PROFESSORS

LIVE
IN A VIBRANT
CAPITAL CITY

Trinity College Dublin offers semester, full-year and summer study abroad options.

Earn transferrable credit while immersed in the unique community of Ireland’s oldest and most
prestigious university. With an historic campus in the heart of Dublin, Trinity's subjects range from
literature to geology to computer science, allowing students to create a bespoke learning experience in
a world-class academic environment.

THE TRINITY EXPERIENCE

Established 1592www.tcd.ie/study

Get the student perspective at tcdglobal.wordpress.com

Contact us at study.abroad@tcd.ie




